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Abstract

Tirkiye is a country that receives quite intensive migration from different cultures. In addition to the
country's internal variety, migration from other nations has accentuated this diversity. In classrooms that are an
integral component of society, this diversity can be observed quite clearly. In order to manage diversity in
classrooms and use cultural differences as a tool, teachers' professional development processes should be organized
according to culturally responsive educational practices. The fact that the educational practices that are sensitive
to the cultural values that teachers carry out in the classroom are not known constitutes the problem situation of
this research. Basic qualitative research design was used in the research. The study group of the research consists
of 24 teachers working in classes with foreign students in four provinces of Tlrkiye. The data obtained by semi-
structured interview were analyzed qualitatively. Findings indicate that teachers catering to students from a wide
range of cultural backgrounds are applying a variety of approaches to addressing the challenges their students face
in online classes and working to find solutions to those challenges through professional development opportunities.
It is proposed that the professional development processes of teachers should be organized by school
administrations in a way that is culturally responsive, and teachers should adopt culturally responsive pedagogy.

Keywords: professional development, cultural differences, culturally responsive education, culturally responsive
pedagogy

INTRODUCTION

The recent emergence of migrations has resulted in the coexistence of communities with
different cultural structures. Some of these new settlements have integrated with the existing ones, while
others have isolated themselves and preserved their own cultures. On the other hand, countries want to
integrate these multicultural structures through educational systems. Countries are attempting to achieve
their objective of introducing, comprehending, and unifying in universal principles through various
courses in educational systems. Education related to multiculturalism in Turkiye is provided as an
elective course in undergraduate teacher training programs. Through the courses “Culture and
Language” in the field of professional knowledge, “Character and Values Education” in the field of
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general culture, teacher candidates are trained in structures aimed at multicultural communities (YOK,
2018). Students who cannot take these elective courses at many universities start working in schools
without having knowledge about multicultural communities. In contrast, almost all teachers in European
Union countries receive cultural responsivity educations (Donlevy et al., 2016). In this case, teachers
carry out culturally responsive classroom structuring depending on their professional development
processes. This situation causes differences between classes and teachers. Although teachers leave their
own culture in the background and strive to structure the classroom based on universal values, this may
not be an easy task. The relevant literature indicates that teachers can get rid of their prejudices,
stereotypes, and filters with critical and participatory approaches (Solarczyk-Szwec, 2009).

For teachers who are trying to create a culturally responsive classroom environment through
professional development processes, this is a very difficult situation. According to OECD (2019) reports,
the number of foreign students in Turkiye is higher than in many European Union countries and the
OECD average. Although access to education is high in this degree, teachers are financially deficient in
inclusive education (ERG, 2016). In the UNESCO (2019) report, it is also seen that Turkiye is at a very
low level in meeting the needs of migrants.

In managing teachers' professional development processes culturally responsive they should use
cultural differences as a tool; communication with culturally diverse students, learn about the cultural
background of the family and the student, determining the cultural differences between the teacher's
own culture and the student's culture, ensuring the participation of the family in the educational process,
raising cultural self-awareness, and enriching the educational process (Weinstein, et al., 2013). In this
context, it is seen that it will be useful for teachers to conduct various research, readings and
investigations in terms of communication, enrichment of the educational process, ensuring the
participation of stakeholders and obtaining information about other cultures in their professional
development processes. When culturally responsive classroom standards are examined, it was
recommended to develop a climate of inclusivity, to establish a connection between students' prior
knowledge, to develop high academic and social expectations, to develop culturally compatible and
cooperative studies, to have the student's cultural knowledge based on sensitivities, to recognize
differences depending on acculturation rates, and to increase teacher awareness (Nayir, 2022). When
the professional development processes of teachers were examined again by considering these standards,
it was considered important to organize and strengthen the communication in the classroom, to transfer
information about different cultures, to carry out studies to increase the interaction between students and
to work to increase awareness of differences and to improve themselves for studies sensitive to cultural
values.

According to the pedagogical dimension, which is among the dimensions of classroom
management; teachers should take advantage of cultural differences to develop student skills and enable
students to have a broader perspective (Brooks & Brooks, 2018). In order for this to happen, teachers
are expected to act within the scope of certain educational policies. At this point, the European Union
points to the fact that teachers manage cultural diversity in their classrooms within the framework of
educational policies and the development of competencies (Faas et al., 2014). Teachers who engage in
more inclusive professional development procedures would also contribute to inclusive school
management. In this context, understanding how teachers behave in their classrooms may be beneficial
in creating professional development programs for teachers as well as deciding educational policy.
Consequently, students who are educated with universal principles would contribute to the growth of
society with a perspective that respects variations, considers differences as wealth, converts variety into
opportunity, and cares about human values when they are introduced into society (Cortina & Earl, 2020).

Nonetheless, international interactions have increased due to the developing transport and
communication technologies. This situation has also led to an increase in cultural interaction. The
progress of cultural interaction within the framework of universal values also depends on culturally
responsive education that countries realize within themselves. In this context, the classroom
management of culturally responsive teachers will also contribute to international cultural interaction.
The report of the European Commission (2017), which shows that foreign nationals use different
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countries neighboring the European Union as transit countries and that these defections can pose a
security problem, also drew attention to migrants.

The fact that Turkiye is a neighboring country of the European Union and that migrants want to
use Turkiye as a transit country shows the importance of migrant students participating in the culturally
responsive educational process in a way. In this context, a significant number of teachers in the class of
foreign students in Tirkiye along with insufficient education policies towards the benefit of the doubt
about this class students with cultural differences in their behavior and the teachers ' own professional
development the problem of lack of knowledge of how the processes developed their skills in the
research constitutes the state. It is also important for the countries of the European Union that it is not
known what kind of educational process the migrant students who have passed through Turkiye to the
countries of the European Union are going through.

Teachers' ideas regarding how they conduct actions such as comprehending immigrant children at
schools with students having cultural differences, disclosing their actual identity, and describing their
way of life in the classroom are unclear in this context. The problem situation of the research is that the
culturally responsive classroom practices that teachers perform and the studies that are culturally
responsive in the professional development processes are not known within the scope of education.
Within the scope of this problem situation, the following questions were answered:

e How do teachers interpret the cultural background that students with cultural differences have?

e How do teachers manage the educational and training process in the classroom where there are
students with cultural differences?

e How do teachers manage the professional development process for culturally responsive
education?

e How are teachers' empathetic assessments of students with cultural differences?

RESEARCH METHODOLOGY

Research Model

The study utilized basic qualitative research methods. Basic qualitative research is research that
gives participants a deeper understanding and meaning of their experience of a phenomenon, how they
interpret it, how they structure their world, and how they give meaning to their experiences. (Merriam
& Tisdell, 2016). The focus of this research is on teachers' culturally responsive classroom structuring.
In the professional development processes of teachers, culturally responsive classroom practices were
tried to be understood.

Working Groups

Within the scope of the research, interviews were conducted with 24 teachers who employed in
public secondary schools in Tirkiye and had students with cultural differences in their classrooms, and
interview records were used as a data source. The criterion sampling method was used in the selection
of teachers. Criterion sampling is working with people who meet a predetermined set of criteria. The
criterion here can be established by the researcher (Yildirim & Simsek, 2005, Robson, 2011; Creswell,
2013). The criterion to be used within the scope of the research is the actual presence of foreign students
in the teacher's class. Within the scope of this criterion, teachers working in various regions of Turkiye
were selected for the study group of the research in order to ensure regional diversity. 24 teachers
working in official schools in four provinces in various regions of Turkey and students with cultural
differences in their classrooms were interviewed and the interview records were used as data sources.
The first letter in the participant code, the letter K, indicates that he is a participant, the second letter
indicates from which province he participated in the interview, and the last number indicates the number
of participants in that province. For example, the participant with the code KS2 is the 2nd participant
from Sanliurfa. Demographic information of the study group of the research is given in Table 1.

Table 1 Demographic information of the study group
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KD1  Denizli M 15 Class Teacher  Undergra Primary 4dyears 3
years duate School
KD2  Denizli M 13 Math Teacher ~ Undergra High School S5years 4
years duate
KD3  Denizli F  9years English Undergra  Secondary 2years 5
Teacher duate School
KD4  Denizli F 11 Physical Postgrad  Secondary 1 year 4
years Education uate School
Teacher
KD5  Denizli F 16 Turkish Undergra  Secondary 5years 3
years Teacher duate School
KD6  Denizli F 15 Art Teacher Undergra  Secondary 7years 6
years duate School
KR1 Rize M 13 Class Teacher  Undergra Primary 4years 2
years duate School
KR2  Rize F 12 Math Teacher  Postgrad  Secondary 2years 5
years uate School
KR3  Rize M 14 Science Undergra  Secondary 3years 6
years Teacher duate School
KR4  Rize M 16 Class Teacher  Undergra Primary 4years 5
years duate School
KR5 Rize F 11 Math Teacher ~ Undergra Secondary 2years 5
years duate School
KR6  Rize F 18 English Undergra  High School 3years 3
years Teacher duate
KS1 Sanliurfa M 4years Science Undergra  Secondary 4dyears 8
Teacher duate School
KS2 Sanliurfa F  3years Math Teacher Undergra High School 2years 7
duate
KS3 Sanliurfa F  2years Class Teacher Undergra Primary 2years 10
duate School
KS4 Sanliurfa F  9years Science Undergra  Secondary 6years 6
Teacher duate School
KiI1 Istanbul F  5years Class Teacher Postgrad Primary S5years 5
uate School
KI2 Istanbul M 9vyears Class Teacher Undergra Primary 8years 4
duate School
KI3 Istanbul M 10 Math Teacher  Undergra High School 8years 6
years duate
Kl4 Istanbul M 11 ICT Teacher Undergra  Secondary 3years 8
years duate School
KI5 Istanbul F 18 Math Teacher ~ Undergra Secondary 10 4
years duate School years
KI6 Istanbul F 10 Science Undergra  Secondary 8years 5
years Teacher duate School
KI7 Istanbul M 14 Music Teacher Undergra High School 6years 9
years duate
KI8 Istanbul M 13 Technology Undergra  Secondary 6years 5
years Design duate School
Teacher

According to Table 1, 6 of the participants work in Denizli, 6 in Rize, 4 in Sanliurfa and 8 in
Istanbul. 9 of the participants are male and 15 are female. Participants have seniority ranging from 2 to
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18 and work in various branches. 3 of the participants have a master’s degree and 21 have a Bachelor's
degree. 6 of the participants work in primary school, 13 in secondary school and 5 in high school.
Participants continue their education and training activities with immigrant students for periods ranging
from 2 to 10 years, and the average number of immigrant students in their classes varies between 3 and
10.

Data Collection Tool and Data Collection

The data regarding this situation were obtained through interviews using pre-structured open-
ended question forms. In the semi-structured interview technique, it is possible to act with the flexibility
of asking additional questions, provided that you adhere to the interview form prepared in advance.
(Yildirim & Simsek, 2005; Robson, 2011; Creswell, 2013). The prepared interview form was finalized
by taking the opinions of two language experts and two field experts. Interviews were held online due
to the COVID-19 outbreak. The interviews were conducted over the Zoom application for approximately
30 minutes. The questions in the interview form were directed to the participants and additional or side
questions were interviewed to explain the phenomenon in depth. The interviews were recorded and
transcribed by the researcher after the interview.

Data Analysis

Descriptive analysis was used in the analysis of the data. The data obtained in the descriptive
analysis are summarized and interpreted according to the previously determined themes; direct
guotations are frequently included to dramatically reflect the views of the individuals interviewed or
observed (Yildirim & Simsek, 2013). According to Giinbayi, (2019), in the descriptive analysis, it is
essential to support the opinions of the participants about the relevant theme with direct quotations
related to that theme by considering them together with the collected data. In this study, the research
guestions were discussed as a theme and the answers of the participants to the questions were examined
and similar answers were brought together, and codes were created. Later the views on these codes and
the theme were clearly described and interpreted with direct quotations.

Reliability and Validity

In qualitative research, the validity and reliability of the research were met by the criteria of
credibility (internal validity), transferability (external validity), consistency (internal reliability) and
approvability (external reliability) (Shenton, 2004; Guba & Lincon, 2005; Yildirnm & Simsek, 2013).
For the credibility of the research, the coding were made separately by the researchers and mutually
controlled. Participant opinions on themes for the transferability of the research are given with direct
citations. For the consistency of the research, all the processes of the research are specified in detail,
the participants, the method used, the coding of the data are clearly defined. Finally, the data collected
for the approval of the research were checked by an external researcher.

RESULTS

The findings obtained as a result of interviews with teachers who have foreign national students
in their classes and work in various provinces were collected in four main topics. These are the findings
related to the processes of understanding and recognizing the student and adapting to the local culture;
findings regarding the education and training process including the student's in-class interaction,
communication, academic and social development processes; teacher training findings for immigrant
students, professional needs and ways of meeting these needs, findings on professional development
process; teachers' empathic thoughts towards immigrant students and findings that emerged out of
purpose, and other findings for empathic thinking.

Findings Related to Student History

The themes and codes for teachers' opinions about the culture, lifestyle and harmony of students
with local culture are given in Table 2.
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Table 2 Teachers' views on student background

Theme Sub-Theme  Code Frequency
(f)
Student The culture Has trouble adapting 11
Background that the Adapts 10
student has hides own culture 3
Studies  of _I'm not working 17
harmony Orientation training 5
with  local Preparatory classes 1
culture Integration with the game 1
Student Information form 15
recognition I'm not working 5
activities visiting family 1
Getting information from the 1
counselor

In Table 2, the codes of the teachers' opinions regarding the questions asked about knowing the
background of the student and getting to know the student are seen. Teachers state that immigrant
students have difficulty in adapting and adapt in terms of living this culture with students' values,
lifestyle, cultural symbols, or rituals. The teachers who stated that they had difficulty in adapting, said:
“We do not know what s/he is experiencing, feeling, thinking, as a young child has come from their
country. On top of that, we expect academic success in a different language in a different life. All these
expectations will of course make it difficult for them to adapt.” (KD2) drew attention to her/his
psychological state with her/his opinion, while KR1 said, “These children are confused about what to
do. They are also in life as a child worker because they have economic difficulties. Studying, working
trying to keep up. Of course, s/he can't keep up in such a mess. The kid doesn't know what’s happening.
Itis not clear what they should focus on. ” states that immigrant students experience adaptation problems
due to their role confusion. On the other hand, KS2 said, “These children actually speak Kurdish or
Arabic. Therefore, it does not have any difficulties in adapting. They feel like they've changed
neighborhoods or provinces. Children in the East are not successful, so we should expect success from
these children. After adapting to the environment, they live in their own way.” states that immigrant
students can adapt because they have similar cultural backgrounds. In addition to this, in KS4, "*Teacher,
there are so many immigrants that our children are actually trying to adapt. Immigrants easily adapt
and mix with the public."” stated the facilitating effect of quantitative surplus on cultural adaptation. KI8,
on the other hand, expressed a different opinion on harmony and said, “These children are hiding
themselves for now. They need to reproduce to show themselves in the future. We think they will adapt,
but they don't. They are waiting ineffectively at the moment.” stated that immigrant students adapt by
hiding their cultural identity.

When the teachers' views on facilitating the adaptation process of immigrant students with the
local culture are examined, it is observed that they generally do not work (f=17), and those who do study
draw attention to the orientation training (f=5) applied at the beginning of the academic year. Teachers
who do not study express this situation in various ways. For example, KD6 “It is not my responsibility
for immigrant students to adapt. The school administration needs to plan. The government should also
have considered the issue of compliance when accepting these people.” with this opinion, he stated that
he was not responsible for the responsibility. Noting that the responsibility for the adaptation of 17
migrant students is in the community, he said, “Teacher, school or teacher cannot do anything for social
adaptation. As long as they are excluded from their neighborhood, it is impossible for these people to
make as much effort as the school wants. First, they should be accepted in their neighborhood so that
they can begin to adapt." who expressed with this opinion in the form of. KR1 said, “I don't do any
extra work with immigrant students, but as a classroom teacher at the beginning of the year, we give
information about our classroom, school, neighborhood and city and do a week's work on life here.”
drew attention to the orientation training at the beginning of the academic year. KS3 said that "Our
students and immigrant students already have similar characteristics, so we play games during times
such as the first weeks of school and the beginning of the semester at the end of the semester. Thanks to
these games, friendship relationships are progressing. After school, they continue to play games
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together." with her/his opinion, he drew attention to the harmony and fusion of students through the
game. Kl4 adaptation will be through language, noting that “In order for these students to adapt, they
must first learn a language. There are language preparatory classes at our school. Classroom teachers
teach Turkish to immigrant students. Thanks to this, cultural transfer is also carried out.”" he expressed
opinion in the form of.

It is observed that the teachers generally use the student recognition form (f=15) at the point of
getting to know immigrant students and learning about their background, interests, and values, while the
other majority of them do not do any work (f=5). KI6 “We receive students' information through the
form at the beginning of each year. We'll get to know a student later anyway. It takes me 1 month to get
to know all of the students I personally enrolled in the course.” in own opinion, the student states that
he received student information through the information form. However, KR6 “It is impossible for us
to know all the characteristics, skills, and background of all students. Therefore, it is enough for us to
get general information about students with the help of various tools. The counselor’s service is already
sending this form. In this form, family information, diseases or surgeries, emergency information,
number of siblings, income level, family information, etc. are happening.” with opinion, he again draws
attention to the student recognition form. KS3, on the other hand, states a different method, “I¢ is quite
difficult to recognize students in a classroom environment, teacher. Because the child is different in the
classroom, the house is different, so I'm trying to make a home visit. We're sending advance notice. We
go regularly during the year with the administrator and counselor teacher. So we get to know the
students and get an idea about them.” with opinion, he drew attention to home visits. KD2, on the other
hand, with a different opinion, “I began to believe that my job as a teacher was just to teach. Our
influence on students is gradually decreasing. Therefore, only if there is a problem student or a student
who attracts my attention, then I get information from them by contacting the counselor service. ” s/he
expresses that s/he has received information from the counselor service in the form of ".

Findings Related to the Education and Training Process

The opinions of teachers about communicating with immigrant students, increasing the
interaction of immigrant students in the classroom, supporting their academic development, and the
education and training process in a classroom where there is an immigrant student are given in Table 3.

Table 3 Opinions of teachers on the education and training process

Theme Sub- Code Frequency
Theme ()
Education and In-class Question answer 14
training communic In-class activity 7
process ation Game 3
Role-playing 2
Classroom In-class activity 16
interaction  Game S
Collaboration 4
Academic I'm not working 16
studies Additional work 8
The Curriculum change 8
desired Long-term study 6
education  Language teaching 6
and Teaching in different 4
training schools
process

Table 3 shows the in-class communication, in-class interaction, academic studies, and codes for
the targeted educational process of teachers for the educational process. Teachers note that they perform
the most question-and-answer activities and support them with in-class activities in relation to the in-
class communication of immigrant students. Regarding classroom communication, KS2 “I don't make
any special efforts to involve immigrant students in the course. They participate while doing questions
and answers during the lesson.” 1t draws attention to the question-and-answer method with own opinion.
This method was also mentioned by KR2 like other teachers. KR2 “They communicate in class like



263

other students to approach all students in line with equal rights. For example, | ask a question and if
they get an answer, they answer the questions, too. | don't discriminate." expressed own opinion. KD1
"The teacher's in-class communication is usually to ask, discuss or investigate questions. Therefore,
immigrant students also get a promise to participate in this communication.” with her/his opinion, s/he
contributed to the code that the question-answer method is used in classroom communication. For the
in-class activity, which is the other high-frequency code, KI5 “In-class communication of students takes
place during the activities we carry out during the lesson. Immigrant students also communicate in this
way academically. Apart from that, they are already together with other students during recess.” SIHe
stated that students communicate with him during in-class activities. K13 said, “In-class communication
is provided through all the studies in the course. I do not do any work for the communication of
immigrant students. Such a study would discriminate against them anyway.” S/He draws attention to
in-class activities with own view. KD3 drew attention to the power of the game in terms of
communication, “Communication in English is very important. We constantly play games to ensure this
communication. With these games we play in class, the communication of immigrant students also
increases. ” expressed her/his opinion. KS1, who uses a different method, said, “We always repeat every
subject we talk about our lessons with creative drama. This is both fun and reinforcing. Such studies
also increase the communication between students.” S/He mentions that s/he communicates in the form
of role-playing with her/his opinion.

It is observed that mostly in-class activities are used to ensure the in-class interaction of
immigrant students. On this subject, K12 said, “The best part of the textbooks is that they give plenty of
examples of activities. These examples allow students to mingle with each other.” S/He draws attention
to the activities carried out in class with the idea of. KD5 also adds to the same code, saying, "Everything
that is done in the lesson allows students to fuse. For example, we don't do anything for fusion students
either. Enough of what's being done in class.” s/he has stated her/his opinion. KR3 said “The various
event papers | found on the Internet are very useful. Students carefully listen to the lesson to make these
activity papers. Interaction is also provided when event papers are distributed in the course.” With
her/his opinion, s/he emphasizes the attention of in-class activities. KR4 emphasizes this situation in a
way that is appropriate for an elementary school-level school, saying, “The most important thing for
students at primary school age is the game. When | get the migrant students to mingle, they decamp and
go together.” slhe emphasized the game with s/his opinion. KD4 has a different perspective: “The most
important factor for students to get together and increase their interaction is to be a team. If they work
as a team, there will be no separation. When we join the immigrant students to the teams formed in the
classroom, they continue the game without any problems. They must have a common purpose, that's
enough.” s/lhe emphasizes joint work and teamwork with own viewpoint. A similar opinion comes from
KR5: “I am pushing students to work in partnership with various project works. When they cooperate,
there are no problems. Communication, interaction, and fusion are provided by necessity.” the form is
intended for joint work.

When their studies for the academic development of immigrant students are questioned, it is
observed that teachers usually do not do any different/special studies. One of the teachers who said that
I am not doing a study KD3 “I am not doing a study aimed at immigrant students to be successful." s/he
expressed her/his opinion in the form of. However, KD1 “I don't feel the need to do a different study
because all the students are progressing in a similar way." in s/his opinion, s/he states that s/he has not
done any special academic work for immigrant students. A different opinion is from KR5 “Since
immigrant students usually come with a language problem, we cannot do another study without
overcoming the language problem. Maybe something can be done for students who do not have language
problems.” s/lhe came by drawing attention to the language problem in the form of. Teachers who work
for immigrant students expressed this situation as follows: "Immigrant students are very weak in terms
of success, sometimes | prepare from simple to difficult questions and give them to overcome this. I'm
trying to ask different questions on the exam. Sometimes I try to find activities in their language. It's a
lot of work, but it feels good at the end of the day.” (KI5). KS4 said, "I am trying to do my best to make
the students succeed. Because experimental studies are at the forefront, usually watching videos makes
it easier for them to understand. Yes, they can't solve complex questions, but I think it's enough that they
understand the topic." as stated in the previous article.
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Teachers, whose opinions were taken about the ideal classroom where immigrant students are
located, mainly emphasized a different curriculum. KD2 “Our native students have difficulties in
understanding mathematics. Forcing immigrant students is acceptable.! It is necessary to change the
curriculum for these students. Maybe one or two topics should be processed per year, but it should go
step by step.” in her/his opinion, the curriculum of education should change. KR4, on the other hand,
said, “We say that students are different and we take them to the same environment with the others. The
learning speeds of the two are so different. One is accustomed to Latin letters, for example, the other
speaks Persian. How can they learn at the same speed? First of all, a curriculum suitable for immigrants
should be prepared.” s/he draws attention to the change in curriculum due to the effect of the difference
between language and language views on learning speed. KS4 said “If these children are going to stay
in this country for a long time, they need to be taught everything gradually. How they will live here,
what rules will they follow what they will go through? It is necessary to teach this for a long time, unlike
our own students. We must prepare a different program and ¢rain for many years.” with her/his opinion,
s/lhe emphasizes that a different curriculum should be prepared and that students should stay in the
educational process by spreading over a long period. KI7 “The book, the program of these students
should be different. They must first learn the language. A year or two should pass for fluent speech in
the language. After learning the language, they should prepare for society within the framework of a
special program for them. This process will naturally take longer than other students.” in her/his
opinion, s/he emphasizes that the language problem should be overcome and then a long-term study
should be done by changing the curriculum. KD6 said, “You may find my view a bit strange, but I think
these students should be taken to different schools without being confused, educated there and then
taken to the same environment as our students. Most of the disciplinary problems arise because of these
students. There are no such problems among themselves.” S/He drew a different ideal process with
her/his view. "If different departments and schools are being opened for those who want to learn a
language, if they are sent to imam hatip schools for weekly, different schools should be created for them
as well. Immigrant students should be sent to a school with a name such as an immigrant school. After
receiving education for a certain period and succeeding, they can transfer to other schools." is
highlighted in the form.

Findings Related to the Professional Development Process

Themes and codes regarding the trainings received by the teachers for immigrant students, their
needs in the professional development process and their support to meet these needs are given in Table
4,

Table 4. Teachers' views on the professional development process

Theme Sub-Theme Code Frequency
()
Professional Status of 1didn’t get 20
Development education I got 4
Education In-service education 4
received Other educational 1
institutions
Professional Classroom management 16
development Material preparation 15
needs Measurement and 10
evaluation
Getting to know the 3
student
Professional Group support 13
development Online environment 12
supports Peer support 4

Table 4 contains the codes expressing the opinions of teachers about their professional
development processes. Most of the teachers state that they did not receive any education for immigrant
students. While teachers who receive training for immigrant students generally receive in-service
training, there are also teachers who receive training from other educational institutions. While the
teachers who received in-service training participated in values education, inclusive education
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classroom management trainings for Syrian students, the teacher who received training from other
educational institutions benefited from the communication training for immigrant students within the
scope of technical support of the development agency.

With regard to the professional development of teachers as the most needed topics classroom
management (f=16) and material preparation (F=15), while measurement and evaluation in weight close
to the subjects (f=10) have come to the fore. In a very small number of cases, emphasis was placed on
the student recognition (f=3) code. KR2 said “I had a lot of difficulties in my first year with immigrant
students. | never knew what to do, and | ignored it. Now | understood that | acted like this because |
didn't know how to process classes in the classroom, how to organize the appropriate lesson for them,
how to balance the classroom, or how to prepare questions for them.” with her/his opinion, s/he draws
attention to classroom management, material development and measurement evaluation. KR4 said,
"When migrant students come to school, | would like to first meet with their parents. Some of them don't
speak Turkish in their families. We use an interpreter. Having learned something about the student from
her/his parents, | organize the lesson according to them. Actually, I have to decide very well what I need
to learn about the student.” with her/his opinion, s/he emphasizes her/his professional need in the
process of student recognition. KI5 “Our school administration is very useless in this regard. He can't
help it. That's why we solve our own business on our own. My Tunisian student at school translates to
me what my Egyptian student told me. I'm in such a bad environment. | have no idea what the student
wants, what s/he thinks, how s/he is doing in the classroom, whether s/he understands the topics. |
consider myself very lacking in this regard.” s/lhe emphasizes the educational processes that begin with
recognizing the student with her/his opinion and begin with in-class and out-of-class education
processes. KD5, on the other hand, expressed her/his views on this subject: “When we enter the
classroom, they are already sitting at the back in a squashed form. They hardly ever speak. | can't
understand how to make people talk in class and what | should do to make them understand the lesson
better. During the exam, | sometimes try to translate the exam paper into her/his language with Google
Translate, but | can't even translate a Turkish language into her/his language." S/He emphasized the
classroom management, material preparation and assessment and evaluation process.

Teachers state that they generally receive support from group teachers (f=13) and online (f=12)
regarding their professional needs. A small number of opinions were expressed about the code of peer
support (f=4). One of the teachers, KS1 said, “We usually meet such needs with other Science teachers
at school. When we state the problem or need, we are experiencing, there is a solution. If | can't find it
that way, | write to Facebook groups.” states the support they receive from the support of the group
teachers and online environments. K18 said, "The problem is not solved, no matter if you share the needs,
I feel with the school administration or with the guidance service. | am a member of Whatsapp or
Telegram groups. There are also Facebook groups. One of them will take care of the need. It is also
nice that all the teachers, whether they are in our branch or not, show interest in the topic we are writing
about.” with her/his opinion, s/he draws attention to the support he receives from the online environment
and the support of colleagues. KD3, “Sir, everything is online now. When something happens, thanks to
Uncle Google, it finds a solution immediately. There is what you are looking for. Someone you don't
know is giving you a solution. Teachers are very active online.” s/he draws attention to online
environments and peer support in these environments.

Findings Related to Empathic Thinking and Other Findings
The themes and codes for empathetic thinking of teachers and other opinions encountered
during the interviews were given in Table 5.

Table 5 Teachers' views on empathic thinking and other issues

Theme Sub-Theme Code Frequency(f
)
Empathic thinking Empathic thinking Non-discrimination 20
and other issues Language learning 10
convenience
Mobbing 5

Other issues Suggestions 5
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Problems 4

When the expectations of teachers from the opposite country are examined when their own
children go abroad as immigrant students, they expressed an opinion that there should be no
discrimination the most and then language learning should be provided. KR4, “I don't want my child to
study abroad. But now young people want to do this. If s/he leaves, | wouldn't want her/him to be treated
differently abroad. There are also those who want to go to learn a language, | would like to be provided
with the necessary convenience so that they can easily learn a language.” s/he drew attention to the fact
that there is no discrimination in her/his opinion and language learning is provided with ease. KR6, “It
is the dream of foreign language teachers and students to study or live abroad, but it is not as easy as it
seems. Usually, you can not use the same facilities. They will see you differently. In addition, it is very
clear that you are a stranger from your accent, pronunciation, and style of speech. Although these
problems are solved gradually as you stay there, it turns out that you are different on short-term visits. ”
in her/his opinion, s/he states that students may be discriminated against and have difficulty learning a
language. KI5, on the other hand, approaches the issue with globalization and says, “The world is getting
smaller now. Everyone knows about everyone. Although you say that s/he should not go abroad, but
study in her/his country, s/he can leave. When s/he goes there, s/he may face pressure from local citizens,
as here. They can make your life difficult. But with the learning and accustoming of the language, this
problem will disappear.” s/he has stated her/his opinion. With this view, KI5 also emphasizes the issues
of mobbing and language learning. KD3 based on an experience, “a close relative of mine studied at a
university in Macedonia. First, they learned the language as a preparatory class, and then they started
training. Although most of the people were used to the Turks, they tried to overpay in rents and expenses.
This is a natural situation that can happen in any country.” slhe draws attention to the fact that
discrimination is carried out with her/his opinion.

During the interviews, the problems posed by the teachers' suggestions about immigrant
students (f=5) and the problems (f=4) were evaluated as a different theme. At the point of the proposal,
one of the participants, KR2, said, “I don't think there is a policy on immigrants or a planning for the
future. We have put into operation such important systems as full health care, education, so that the
systems with immigrants began to collapse. In this regard, I think a policy should be determined first.”
in her/his opinion, s/he suggests that studies should be done on immigrants in education policies. KS1
said “Immigrants should not have been allowed into the country so freely. Yes, every country takes in
migrants, but it's a controlled situation. We urgently need to take control and make a plan on migrants.
The answer to the question of what to do with these children after 5-710 years should be given.” with
her/his opinion, s/he makes a planning proposal. KI7, on the other hand, by making a proposal within
the school, “the student admitted to the school must learn a language and demonstrate that the language
is sufficient with an exam. And then the rules need to be very clear. Even disciplinary boards in schools
do not give a voice to foreign students.” in her/his opinion, s/he makes recommendations on language
teaching and the prevention of positive discrimination. In contrast, KD1 said, "The students | have
problems within my class are usually foreign students. They don't study, they don't do homework, and
they don't have any expectations. They constantly threaten the order of classes and the morality of
students. Her/his undisciplined behavior seems to be rewarded.” in her/his opinion, s/he draws attention
to disciplinary problems and academic problems. KI1 said, "I think that migrant students are a burden
on the country. Accepting immigrants from countries such as Syria, Iraq and Iran are wearing down
our country culturally and economically. We should limit the citizens of this country by doing as other
countries do and ensure that people from socio-culturally and economically strong countries come. As
the number of asylum seekers in our country increases, brain drain occurs more and more.” in her/his
opinion, s/he drew attention to cultural deterioration and raised the problem of brain drain.

CONCLUSION DISCUSSION AND SUGGESTIONS

In the study aimed at the professional development processes of teachers in classrooms where
there are cultural differences, the student's background information status was first examined. Because
the philosophical approach proposed to be applied in classrooms with cultural differences is culturally
responsive education (Saridas & Nayir, 2020), opinions were taken on having information about the
student's past, which is the first step of culturally responsive teaching (Gay, 2002). Within the scope of
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the teacher's opinions, the opinion that students have difficulty adapting to cultural differences or are
adapting is given as close. Among the reasons for this, the region where the school is located, the status
of other students at the school, the country of the foreign student may be influential. In a study conducted
in Turkiye (Saritas et al., 2016), it was found that students from Iran, Irag, and Afghanistan adapt more
quickly and have no problems compared to Syrian students. In another study, it was found that the
student can affect the adjustment positively or negatively depending on the region they come from
(Pirliyev, 2010). When the teachers' work for foreign students to adapt to the local culture is examined,
it is observed that they do not do any work intensively. Among the reasons for this may be shocked
because of the first encounter, which was also revealed in the findings of another study (Tualaulelei,
2021). At the same time, it was found that teachers ignored foreign students and did not touch on the
multicultural structure in the classroom at all (Nayir, & Taskin, 2020). Teachers do not know what kind
of work they should do for students with cultural differences. On the other hand, studies suggest that
various cultural activities can be effective for getting to know the student and cultural adaptation (Takir
& Ozerem, 2019). It is recommended that orientation training, which is among the opinions of teachers,
should be made compulsory in schools. (Simsir & Dilmag, 2018; Takir & Ozerem, 2019). It is observed
that the most intensive use of information forms is among the studies carried out to obtain information
about the student. When the relevant literature is examined, it is recommended to conduct family visits,
family interviews, and various activities (Bond, 2017). It is an important problem that teachers about
student history do not work on getting to know the student and adapting the student.

Teachers generally use question and answer method to increase in-class communication and in-
class activities to increase interaction. In-class activities with question-and-answer method are routine
practices that teachers perform in the classroom. The fact that no application is made for students with
cultural differences is also observed within the views of teachers. But in classrooms where cultural
differences are more important, the role of the teacher is more. Teachers need to have the competencies
to work with culturally diverse students (Bubolar, 2020). In some studies, the opinion of teachers and
school administrators that different activities should be held / conducted for these students in the
classroom has been obtained (Yurdakul & Tok, 2018). Teachers who do not do a study in terms of
communication and interaction also do not do a different study in academic terms. It is necessary to
have high academic expectations from students with cultural differences within the scope of culturally
responsive teaching (Gay, 2013). Teachers have pointed out that although they are not in any academic
studies, they work in a different curriculum for the ideal educational environment they have drawn,
long-term and without language problems. At this time, the curriculum may not be appropriate for
students with cultural differences and those who do not learn at the same rate as students from the local
culture, which may be the reason why instructors do not do research to improve academic achievement.

As is known, it is necessary to change the curriculum for culturally responsive teaching and at
the same time it is necessary to prepare teachers for the curriculum and students with various trainings
(Villegas & Lucas, 2002). However, the interviewed teachers stated that they have not received any
training on this subject despite working in a culturally diverse classroom environment. This situation
has also emerged in different studies (Imamoglu & Caliskan, 2017). Teachers cannot get information
and support for the educational process of these students when working with students with
immigrant/refugee or cultural differences (Yenilmez & Coplu, 2019). A small group stating that they
have received education has benefited from the education provided under the name of inclusive
education. Only one module of this 10-module training provided by the Ministry of National Education
supports the development of knowledge and skills for immigrant students (MEB, 2018). Teachers have
various professional needs related to the educational process in classrooms with cultural differences.
Among these needs, they drew attention to the assessment processes of classroom management, material
preparation and measurement in terms of decency. These findings are also manifested in different
studies. Various studies show that teachers can meet their professional development needs on cultural
differences with various practices that affect their professional development processes (Biasultti et al.,
2019). The situation of immigrant students in the classroom, the need to use concrete materials to
overcome the difficulty in understanding the subject due to language problems, whether they can achieve
course gains or achieve gains under an individual plan are among the important problems for teachers
(Imamoglu & Caliskan, 2017; Yenilmez & Coplu, 2019). On the other hand, they are looking for
solutions to the problems they face in the process of professional development in schools with the
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support of a group outside the school in online environments. Teachers are acknowledged to contribute
to the professional development process in online contexts (Saridas & Deniz, 2018). Instead of getting
support from the school administration or senior managers, teachers themselves create solutions for the
problems they face in-house.

Examining the instructors' empathetic perspectives towards children with cultural diversity
reveals the intriguing fact that they mostly expressed their thoughts on prejudice. While teachers
generally draw attention to language problems in terms of students with cultural differences in research
(Imamoglu & Caliskan, 2017; Simsir & Dilmac, 2018; Yenilmez & Coplu, 2019; Yurdakul & Tok,
2018), this research has focused on discrimination. Culturally responsive pedagogy points to raising
students with universal values in a high academic expectation, in which all students are handled with an
inclusive perspective. (Ladson-Billings, 2009). In this context, teachers' culturally responsive
educational activities are an understanding that will prevent discrimination among students. When the
suggestions and problems stated within the scope of teachers' opinions are examined, it is observed that
suggestions and problems are stated in the form of intervention in the whole education system in general.
This is an indication that a study is expected by policy makers. Education policies sensitive to cultural
values should be determined and implemented with a system-level study (Eres, 2015). Although
culturally responsive education is a new topic for Tirkiye (Kotluk & Kocakaya, 2018), it is an important
requirement that this philosophical understanding becomes applicable within the education system.

Examining these teachers as a whole reveals their inadequacies in gathering knowledge about
the student's background, managing the education and training process, and implementing culturally
responsive pedagogy through utilizing cultural responsiveness successfully in the professional
development process. As noted by the teachers, this situation can be overcome as a result of determining
the necessary policies, providing funding and conducting scientific studies accompanied by feedback.
At this point, within the scope of the research results, it is proposed that teachers receive training on
managing the educational process in classrooms with students with cultural differences, that professional
development processes be supported by school administrations, and that the educational system is
shaped within the scope of culturally responsive education. However, although the research has been
shaped within the scope of the data obtained from teachers working in various regions of Turkiye, it is
recommended to support it with various researches to be carried out with different teachers, to examine
the educational practices of teachers who have received education sensitive to cultural values in their
classrooms and to carry out the necessary studies to increase the culturally responsiveness of teachers.
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Ozet

Tiirkiye, farkli kiiltiirlerden olduk¢a yogun gog alan bir iilkedir. Ulke igerisindeki cesitliligin yaninda
cesitli lilkelerden gelen go¢ de bu ¢esitliligi daha belirgin hale getirmistir. Toplumun bir parcasi olan siniflarda ise
bu cesitlilik oldukea net bir sekilde gozlenebilmektedir. Siniflardaki gesitliligi yonetmek, kiiltiirel farkliliklar: bir
ara¢ olarak kullanmak igin Ogretmenlerin mesleki gelisim siireglerinin kiiltiirel degerlere duyarli egitim
uygulamalarma gore diizenlenmesi gerekmektedir. Ogretmenlerin simf icerisinde gerceklestirdikleri Kiiltiirel
degerlere duyarlt egitim uygulamalarinin bilinmemesi bu aragtirmanin problem durumunu olusturmaktadir.
Aragtirmada temel nitel arastirma deseni kullamlmigstir. Arastirmanin ¢alisma grubunu Tirkiye’nin doért ilinde
yabanc1 uyruklu 6grencilerin bulundugu siniflarda gérev yapan 24 6gretmen olusturmaktadir. Yari yapilandiriimis
goriisme ile elde edilen veriler nitel olarak ¢oziimlenmistir. Elde edilen bulgulara gére 6gretmenler, kiiltiirel
farkliliga sahip 6grencilere yonelik herhangi bir gesitli uygulama gergeklestirmemekte, mesleki gelisim siireglerine
etki edecek bir egitim almamakta, karsilagtiklari sorunlari ziimre o6gretmenleri tarafindan veya c¢evrimigi
ortamlarda belirtilen goriisler aracilipi ile ¢dzmeye calismaktadir. Ogretmenlerin mesleki gelisim siireclerinin okul
idareleri tarafindan kiiltiirel degerlere duyarl: bir sekilde diizenlenmesi, 6gretmenlerin kiiltiirel degerlere duyarl
pedagojiyi benimsemesi 6nerilmektedir.

Anahtar Kelimeler: mesleki gelisim, kiiltiirel farkliliklar, kiilttirel degerlere duyarh egitim, kiiltiirel degerlere
duyarli pedagoji

GIRIS

Son zamanlarda goglerin ortaya ¢ikmasi farkli kiiltlir yapilarina sahip topluluklarin bir arada
yasamasi ile sonuglanmistir. Bu yeni topluluklar bazi yerlerde yerel topluluklar ile etkilesime gecerken
baz1 yerlerde uzakta kalmis ve kendi kiiltiiriinii korumustur. Ulkeler ise bu ¢ok kiiltiirlii yapilar1 egitim
sistemleri aracilig1 ile biitiinlestirmek istemektedir. Egitim sistemlerindeki gesitli dersler araciligr ile
iilkeler ¢ok kiiltiirlii yapilari tanitma, anlama ve evrensel degerlerde birlesme amacini yerine getirmeye
caligmaktadir. Tiirkiye’de ¢ok kiiltiirliliik ile ilgili egitim, 6gretmen yetistirme lisans programlarinda
secmeli ders olarak verilmektedir. Mesleki bilgi alaninda “Kiiltiir ve Dil”, genel kiiltiir alaninda
“Karakter ve Deger Egitimi” dersleri aracilif ile 6gretmen adaylar ¢ok kiiltiirlii topluluklara yonelik
yapilar konusunda egitilmektedir (YOK, 2018). Birgok iiniversitede bu segmeli dersleri alamayan
ogrenciler ise ¢ok kiiltiirlii topluluklar ile ilgili bilgi sahibi olmadan okullarda gorev almaya
baglamaktadir. Buna karsin Avrupa Birligi iilkelerinde &gretmenler kiiltiirel duyarhilik egitimleri
almaktadir (Donlevy vd., 2016). Bu durumda 6gretmenler mesleki gelisim siireglerine bagli olarak
kiiltiirel degerlere duyarli simif yapilandirmasini gergeklestirmektedir. Bu durum da siniflar ve
ogretmenler arasinda farklilik olusmasina neden olmaktadir. Her ne kadar 6gretmenler kendi kiiltiirlerini
geri planda birakip evrensel degerler iizerinden sinifin yapilandirilmasi i¢in ¢aba gosterse de bu oldukca
kolay bir durum degildir. Ilgili literatiir elestirel ve katilimecr yaklagimlarla ogretmenlerin
Onyargilarindan, kliselerinden ve filtrelerinden kurtulabilecegine isaret etmektedir (Solarczyk-Szwec,
2009).

Mesleki gelisim siirecleri ile kiiltiirel degerlere duyarli bir siif ortami hazirlamaya calisan
ogretmenler i¢in bu oldukga zor bir durumdur. OECD (2019) raporlarina gore Tiirkiye’de bulunan

2 Bu galigmanin 6zeti ECER 2021 Geneva (Online) kongresinde sozlii bildiri olarak sunulmustur.



272

yabanci 6grenci sayisi bir¢ok Avrupa Birligi lilkesinden ve OECD ortalamasindan yukaridadir. Egitime
erisim bu derece yliksek olmasina ragmen 6gretmenler kapsayict egitim kapsaminda maddi yetersizlik
icindedir (ERG, 2016). UNESCO (2019) raporunda da gd¢menlerin ihtiyaglarini karsilama noktasinda
Tiirkiye’nin oldukga alt diizeyde yer aldig1 goriilmektedir.

Ogretmenlerin mesleki gelisim siireclerini kiiltiirel degerlere duyarli olarak yénetmelerinde kiiltiirel
olarak farkliliklara sahip 6grenciler ile iletisim, ailenin ve dgrencinin kiiltiirel gecmisi ile ilgili bilgi
edinme, 6gretmenin kendi kiiltiirii ile dgrencinin kiiltiirii arasindaki kiiltiirel farkliliklari belirleme,
ailenin egitim dgretim siirecine katilimini saglama, kiiltiirel 6z farkindalig: yiikseltme ve egitim dgretim
siirecini zenginlestirmede kiiltiirel farkliliklar1 bir ara¢ olarak kullanma noktalarinda calismalar
yapmalidir (Weinstein, vd., 2013). Bu kapsamda 6gretmenlerin mesleki gelisim siireglerinde iletigim,
egitim Ogretim siirecini zenginlestirme, paydaslarin katilimini saglama ve diger kiiltiirler hakkinda bilgi
edinme noktalarinda ¢esitli arastirma, okuma ve inceleme yapmalarinin faydali olacag goriilmektedir.
Kiiltiirel degerlere duyarli sinif standartlari incelendiginde kapsayicilik ikliminin gelistirilmesi,
Ogrencilerin Onbilgileri arasinda baglanti kurulmasi, yiiksek akademik ve sosyal beklentinin
gelistirilmesi, kiiltiirel olarak uyumlu ve igbirlikli ¢alismalarin gelistirilmesi, 6grencinin kiiltiirel
bilgisinin duyarliliklara dayali olmasi, kiiltiirlesme oranlarina bagl olarak farkliliklarin taninmasi,
ogretmen farkindaliginin artirilmasi Onerilmektedir (Nayir, 2022). Bu standartlar g6z 6niinde
bulundurularak o6gretmenlerin mesleki gelisim siiregleri tekrar incelendiginde simif igerisindeki
iletisimin diizenlenmesi ve gii¢clendirilmesi, farkli kiiltiirler hakkinda bilgi aktarimi yapilmasi, 6grenciler
arasindaki etkilesimi artiracak calismalarin yapilmasi ve farkliliklara yonelik farkindaliklarin artirilmasi
icin caligmalar yapmasi ve kendini gelistirmesi kiiltiirel degerlere duyarli ¢alismalar i¢in Snemli
goralmektedir.

Smif yonetiminin boyutlar1 arasinda yer alan pedagojik boyuta gore; Ogretmenler, kiiltiirel
farkliliklardan faydalanarak 6grenci becerilerini gelistirme ve 6grencilerin daha genis bir bakis acisina
sahip olmasini saglamalidir (Brooks ve Brooks, 2018). Bunun gerceklesebilmesi i¢in dgretmenlerin
belirli egitim politikalar1 kapsaminda hareket etmesi beklenmektedir. Avrupa Birligi bu noktada
Ogretmenlerin simiflarinda  kiiltiirel ¢esitliligi egitim politikalar1 kapsaminda yoOnetmesine ve
yetkinliklerin gelistirilmesine isaret etmektedir (Faas vd., 2014). Mesleki gelisim stirecleri ile daha
kapsayici yollarla c¢alisan Ggretmenler okullarin da kapsayict bir modelde yonetilmesine katki
saglayacaktir.

Bu kapsamda 6gretmenlerin siniflarinda nasil davranislarda bulundugunu 6grenmek 6gretmenlere
sunulabilecek mesleki gelisim programlarinin ortaya konulmasinda etkili olabilecegi gibi ayn1 zamanda
egitim politikalarinin belirlenmesinde de etkili olacaktir. Boylece evrensel degerlerle donatilmig bir
sekilde egitim goren dgrenciler topluma kazandirildiginda farkliliklara saygili, farkliliklar1 zenginlik
olarak goren, cesitlilikleri firsata ¢eviren, insani degerlere 6nem veren bir bakis agisi ile toplumun
yiikselmesine katki saglayacaktir (Cortina ve Earl, 2020). Bununla birlikte gelisen ulasim ve iletisim
teknolojileri aracilig ile iilkelerarasi etkilesimler artmistir. Bu durum kiiltiirel etkilegsimin de artmasina
neden olmustur. Kiiltiirel etkilesimin evrensel degerler kapsaminda ilerlemesi de iilkelerin kendi i¢inde
gerceklestirdikleri kiiltiirel degerlere duyarli egitimlere baglidir. Bu kapsamda 6gretmenlerin kiiltiirel
degerlere duyarli sinif yonetimi, iilkeleraras: kiiltiirel etkilesime de katkida bulunacaktir. Yabanci
uyruklu kisilerin Avrupa Birligine komsu farkli iilkeleri gegis iilkesi olarak kullanmasi ve bu ilticalarin
giivenlik sorunu olusturabilecegini gosteren European Comission (2017) raporunda da gdg¢menlere
dikkat ¢ekilmistir.

Tiirkiye’nin Avrupa Birligine komsu bir iilke oldugu ve gégmenlerin Tiirkiye’yi gecis iilkesi olarak
kullanmak istemesi, gogmen Ogrencilerin kiiltiirel degerlere duyarl bir sekilde egitim 6gretim siirecine
katilmasinin 6nemini gostermektedir. Bu baglamda simiflarinda kayda deger sayida yabanci 6grenci
bulunan Tiirkiye’deki 6gretmenlerin egitim politikalarinin yetersiz oldugunun diisliniilmesiyle birlikte
siniflarinda bulunan kiiltiirel farkliliklari olan 6grencilere yonelik gosterdikleri davranislarin ve bununla
ilgili 6gretmenlerin kendi mesleki gelisim siireclerinde becerilerini nasil gelistirdiklerinin bilinmemesi
arastirmanin problem durumunu olusturmaktadir. Tiirkiye lizerinden Avrupa Birligi lilkelerine gegen
gocmen Ogrencilerin nasil bir egitim 6gretim siirecinden gectiginin bilinmemesi de Avrupa Birligi
iilkeleri acisindan dnemlidir.
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Bu kapsamda, 6gretmenlerin kiiltiirel farkliliklar1 olan 6grencilerin bulundugu okullarda gé¢gmen
ogrencileri anlama, ger¢ek kimligini ortaya c¢ikarma, yasam bicimlerini siif genelinde anlatma gibi
davranislar1 nasil  gerceklestirdiklerine y&nelik diisiinceleri bilinmemektedir. Ogretmenlerin
gerceklestirdikleri kiiltiirel degerlere duyarli simif uygulamalar1 ve mesleki gelisim siireclerindeki
kiiltiirel degerlere duyarli egitim kapsamindaki calismalarin bilinmemesi arastirmanin problem
durumunu olusturmaktadir. Bu problem durumu kapsaminda asagidaki sorulara yanit aranmistir:

e Ogretmenler kiiltiirel farkliliklara sahip ogrencilerin sahip oldugu kiiltiirel geg¢misi nasil
yorumlamaktadir?

e Ogretmenler kiiltiirel farkliliklara sahip 6grencilerin bulundugu sinifta egitim dgretim siirecini
nasil yonetmektedir?

e Ogretmenler kiiltiirel degerlere duyarli egitim igin mesleki gelisim siirecini nasil
yonetmektedir?

e Ogretmenlerin kiiltiirel farkliliklara sahip 6grencilere yonelik empatik degerlendirmeleri
nasildir?

YONTEM
Arastirmanin Modeli

Arastirmada temel nitel arastirma kullanilmistir. Temel nitel arastirmalar katilimcilarin bir
olguya iliskin deneyimlerini, olguyu nasil yorumladiklarini, diinyalarin1 nasil yapilandirdiklar1 ve
deneyimlerine nasil anlam yiikledikleri konusunda daha derin bir anlayig kazandiran ve anlamlandiran
arastirmalardir (Merriam ve Tisdell, 2016). Bu arastirmada da 6gretmenlerin kiiltiirel degerlere duyarl
siif yapilandirmasi {izerine odaklamilmustir. Ogretmenlerin mesleki gelisim streclerinde kiiltirel
degerlere duyarl sinif uygulamalar1 anlamlandirilmaya calisilmistir.

Calisma Grubu
Arastirmanin Galisma grubunu, 2021-2022 o6gretim yilinda Denizli, Rize, Sanlurfa ve

Istanbul’da gérev yapan 24 dgretmen olusturmaktadir. Ogretmenlerin segiminde dlciit drnekleme
yontemi kullanilmustir. Olgiit drnekleme, dnceden belirlenmis bir dizi dlgiitii karsilayan kisilerle
calismaktir. Buradaki 6l¢iit arastirmaci tarafindan olusturulabilir (Yildirim ve Simsek, 2013, Robson,
2011; Creswell, 2013). Arastirma kapsaminda kullanilacak Ol¢iit, 6gretmenin fiili olarak dersinde
yabanci 6grencinin bulunmasidir. Bu 6lgiit kapsaminda arastirmanin ¢aligma grubunu bolgesel cesitliligi
saglamak amaciyla Tirkiye'nin cesitli bolgelerinde gorev yapan Ogretmenler secilmistir. Bu
kapsaminda Tirkiye’nin gesitli bolgelerinde yer alan dort ilde resmi okullarinda gdrev yapan ve
siniflarinda kiiltiirel farkliligi olan Ogrencileri olan 24 6gretmen ile goriisme yapilmig ve goériisme
kayitlar1 veri kaynagi olarak kullanilmigtir. Katilime1 kodundaki ilk harf olan K harfi katilime1 oldugunu,
ikinci harf hangi ilden goriismeye katildigini, sondaki rakam ise o ildeki kaginci katilimer oldugunu
gostermektedir. Ornegin KS2 kodlu katilime1 Sanliurfa ilinden katilan 2. katilimeidir. Arastirmanin
caligma grubuna ait demografik bilgiler Tablo 1.’de verilmistir.

Tablo 1. Caligma grubuna ait demografik bilgiler

L o
, - 5. ~ cT e Z8c
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KD1  Denizli E 15yl Simf Lisans Ilkokul 4 yil 3
Ogretmeni
KD2  Denizli E 13yl Matematik Lisans Lise Syl 4
Ogretmeni
KD3  Denizli K 9yl Ingilizce Lisans Ortaokul 2 yil 5
Ogretmeni
KD4  Denizli K 11yl Beden Egitimi  Yuksek Ortaokul 1 yil 4

Ogretmeni Lisans




274

KD5  Denizli K 16yl Turkge Lisans Ortaokul Syil 3
Ogretmeni

KD6  Denizli K 15yl Resim Lisans Ortaokul 7yl 6
Ogretmeni

KR1 Rize E 13y Simf Lisans Tlkokul 4yl 2
Ogretmeni

KR2  Rize K 12yl Matematik Yuksek Ortaokul 2 yil 5
Ogretmeni Lisans

KR3  Rize E 14yl Fen Bilimleri Lisans Ortaokul 3yl 6
Ogretmeni

KR4  Rize E 16yl Siuf Lisans Ilkokul 4 yil 5
Ogretmeni

KR5  Rize K 11yl Matematik Lisans Ortaokul 2 yil 5
Ogretmeni

KR6  Rize K 18yl Ingilizce Lisans Lise 3yl 3
Ogretmeni

KS1  Sanlwrfa E 4wl Fen Bilimleri Lisans Ortaokul 4yl 8
Ogretmeni

KS2  Sanlwrfa K 3wl Matematik Lisans Lise 2 yil 7
Ogretmeni

KS3 Sanlurfa K 2yl Siuf Lisans Ilkokul 2 yil 10
Ogretmeni

KS4 Sanliurfa K 9yl Fen Bilimleri Lisans Ortaokul 6 yil 6
Ogretmeni

KI1  Istanbul K Syl Smif Yiksek  Ilkokul 5yl 5
Ogretmeni Lisans

KI12 Istanbul E 9wyl Smif Lisans Ilkokul 8 yil 4
Ogretmeni

KI3  Istanbul E 10yl Matematik Lisans Lise 8 yil 6
Ogretmeni

Kl4 Istanbul E 11yl Bilisim Lisans Ortaokul 3yl 8
Teknolojileri
Ogretmeni

KI5  Istanbul K 18yl  Matematik Lisans Ortaokul 10 y1l 4
Ogretmeni

KI6 Istanbul K 10yl Fen Bilimleri Lisans Ortaokul 8 yil 5
Ogretmeni

KI7 Istanbul K 14yl Mizik Lisans Lise 6 yil 9
Ogretmeni

KI8  Istanbul K 13yil  Teknoloji Lisans Ortaokul 6 yil 5
Tasarim
Ogretmeni

Tablo 1’e gére katilimcilarin 6’s1 Denizli, 6’s1 Rize, 4’ii Sanliurfa ve 8’i Istanbul ilinde gérev
yapmaktadir. Katilimcilarin 9’u erkek, 15’1 kadindir. Katilimeilar 2 ile 18 arasinda degisen kideme sahip
olup cesitli branglarda gorev yapmaktadir. Katilimcilardan 3’ Yiiksek Lisans, 21°1 Lisans 6grenim
diizeyine sahiptir. Katilimcilarin 6’s1 ilkokul, 13’1 ortaokul ve 5’1 lise okul tiiriinde gorev yapmaktadir.
Katilimcilar 2 ile 10 yil arasinda degisen siirelerde gogmen Ogrencilerle egitim 6gretim faaliyetlerini
siirdiirmekte olup siniflarindaki ortalama gé¢men 6grenci sayisi 3 ile 10 arasindaki degismektedir.

Veri Toplama Araci ve Verilerin Toplanmasi

Bu duruma ait veriler onceden yapilandirilmis agik uglu soru formlarinin kullanildig
gorlismeler aracilig ile gerceklesmistir. Yari yapilandirilmis goriisme tekniginde 6nceden hazirlanan
goriisme formuna baglh kalmak sartiyla, ek sorular sorma esnekligi ile hareket edilebilir (Yildirim ve
Simsek, 2013; Robson, 2011; Creswell, 2013). Hazirlanan goriisme formu iki dil uzmani, iki alan
uzmanindan goriis alinarak son halini almistir. Goriigmeler COVID-19 salgini nedeniyle ¢evrimigi
ortamda goriintiilii olarak gerceklestirilmistir. Goriigmeler Zoom uygulamasi lizerinden yaklagik 30
dakika olacak sekilde ger¢eklesmistir. Goriisme formunda yer alan sorular katilimcilara yoneltilmis ve
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olguyu derinlemesine agiklamak igin ek veya yan sorular ile goriisme gerceklestirilmistir. Goriismeler
kayit altina alinmig ve arastirmaci tarafindan goriisme sonrasi yaziya dokiilmiistiir.

Verilerin Analizi

Verilerin analizinde betimsel analiz kullanilmigtir. Betimsel analizde elde edilen veriler, daha
onceden belirlenen temalara gore Ozetlenir ve yorumlanir; goriisilen ya da goézlenen bireylerin
gorislerini ¢arpict bir bicimde yansitmak amaciyla dogrudan alintilara sik sik yer verilir (Yildirim ve
Simsek, 2013). Giinbay1’na gore (2019) betimsel analizde katilimcilarin ilgili temaya iliskin goriisleri
toplanan verilerle birlikte ele alinarak o temaya iliskin dogrudan alintilarla desteklemek esastir. Bu
caligmada da arastirma sorular1 tema olarak ele alinmis ve katilimeilarin sorulara verdikleri cevaplar
incelenerek benzer cevaplar bir araya getirilmis ve kodlar olusturulmustur. Daha sonra bu kodlara ve
temaya iligskin goriisler agik bir sekilde betimlenmis ve dogrudan alintilarla verilerek yorumlanmustir.

Gecerlik ve Guvenirlik

Nitel arastirmalarda arastirmalarin gegerlik ve giivenirligi inandiricilik (i¢ gegerlilik), aktarilabilirlik
(dis gegerlilik), tutarlilik (i¢ gilivenirlilik) ve onaylanabilirlik (dis giivenirlik) odlgiitleri ile
kargilanmaktadir (Shenton, 2004; Guba ve Lincon, 2005; Yildirim ve Simsek, 2013). Arastirmanin
inandiriciligi i¢in arastirmacilar tarafindan kodlamalar ayr1 ayr1 yapilmis ve karsilikli kontrol edilmistir.
Arastirmanin aktarilabilirligi i¢in temalara iligkin katilimc1 goriisleri dogrudan alintilarla verilmistir.
Arastirmanin tutarliligi i¢in arastirmanin tiim siiregleri ayrintili olarak belirtilmis, katilimcilar,
kullanilan yontem, verilerin kodlanmasi ag¢ik olarak tanimlanmistir. Son olarak arastirmanin
onaylanabilirligi i¢in toplanan veriler disaridan bir arastirmaciya kontrol ettirilmistir.

BULGULAR

Smifinda yabanci uyruklu 6grenci bulunan ve cesitli illerde gérev yapan 0gretmenlerle yapilan
goriismeler sonucunda elde edilen bulgular dort ana baslikta toplanmigtir. Bunlar dgrenciyi anlama,
tanima ve yerel kiiltiire uyum siire¢lerini igeren 6grenci gegmisine yonelik bulgular, 6grencinin simif i¢i
etkilesim, iletisim, akademik ve sosyal gelisimine yonelik siiregleri icerek egitim Ogretim siirecine
yonelik bulgular, 6gretmenin gogmen Ogrencilere yonelik aldigi egitimler, mesleki ihtiyaglar1 ve bu
ihtiyaglar1 giderme sekilleri mesleki gelisim siirecin yonelik bulgular, 6gretmenlerin gogmen dgrencilere
yonelik empatik diisiincelerini ve amag¢ disinda ortaya ¢ikan bulgulari igeren empatik diisiinmeye
yonelik ve diger bulgular seklindedir.

Ogrenci Gegmisine Yonelik Bulgular
Ogretmenlerin, 6grencilerin sahip oldugu kiiltiir, yasam bi¢imi ve yerel kiiltir ile uyumu ile
ilgili goriislerine yonelik tema ve kodlar Tablo 2’de verilmistir.

Tablo 2. Ogretmenlerin dgrenci gegmisine yonelik goriisleri

Tema Alt Tema Kod Frekans (f)
Ogrenci Gegmisi ~ Ogrencinin Uyum saglamakta zorlaniyor 11
sahip oldugu Uyum sagliyor 10
kaltar Kendi kulturiina gizliyor 3
Yerel kiltir Caligma yapmiyorum 17
ile uyum Oryantasyon egitimi 5
calismalar1 Hazirlik siniflar 1
Oyunla kaynastirma 1
Ogrenciyi Bilgi formu 15
tanima Calisma yapmiyorum 5
etkinlikleri Aile ziyareti 1
Rehberlik  6gretmeninden bilgi 1
alma

Tablo 2’de 6grencinin ge¢misini bilme ve 6Zrenciyi tanimaya yonelik sorulan sorulara yonelik
ogretmen goriislerinin kodlar1 goriilmektedir. Ogrencilerin degerleri, yasam bicimi, kiiltiirel sembolleri
veya ritiielleri ile bu kiiltiirii yasama konusunda &gretmenler gbgmen &grencilerin uyum saglamakta
zorlandigim1 ve uyum sagladiginmi belirtmektedir. Uyum saglamakta zorlandigini belirten 6gretmenler
bunu “Gencecik ¢ocuk kopmus gelmis iilkesinden neler yasadigimi, hissettigini, diistindiigiinii
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bilmiyoruz. Bir de iizerine farkl bir dilde farkli bir yasam i¢inde akademik basart bekliyoruz. Tiim bu
beklentiler elbette ki uyum saglamasini zorlastiracaktir.” (KD2) goriisii ile psikolojik durumuna dikkat
¢ekerken KR1 ise “Bu ¢cocuklar ne yapacagini sagirmis durumda. Ekonomik olarak zorluk ¢cektikleri icin
ayni zamanda ¢ocuk is¢i olarak da hayatin icinde. Okusun mu, ¢aligsin mi yoksa ayak mi uydursun. Tabi
ki bu kadar karmasa icinde ayak uyduramiyor. Ne oldugunu bilmiyor ki cocuk. Hangisine bakacagi belli
degil.” gorlisi ile gogmen 6grencilerin rol karmagasi yagamalari nedeniyle uyum sorunu yasadiklarini
belirtmektedir. Buna karsin KS2 ise “Bu ¢ocuklar da aslinda Kiirtce veya Arap¢a konusuyor. Bu nedenle
uyum saglamakta zorluk yasamiyor. Mahalle veya il degistirmig gibi hissediyorlar. Dogudaki ¢ocuklar
basarili degil ki zaten bu ¢ocuklardan basart beklentimiz olsun. Ortama uyum sagladiktan sonra kendi
capinda yagiyorlar.” goriisi ile gogmen 6grencilerin benzer kiiltiirel gegmise sahip olmalart nedeniyle
uyum saglayabildiklerini belirtmektedir. Buna ek olarak KS4'de "Hocam o kadar fazla gégmen var ki
aslinda bizim ¢ocuklar uyum saglamaya calisiyor. Gogmenler kolaylikla uyum saglayip halkin icine
karigiyor.” gorisi ile nicel fazlaligin kiiltiirel uyum saglamadaki kolaylastirici ektisini belirtmigtir. KI8
ise uyum konusunda farkli bir goriis belirterek “Bu cocuklar simdilik kendilerini gizlivorlar. Ileride
kendilerini gostermek icin ¢cogalmalari gerek. Biz bunlarin wyum sagladigini diigiiniiyoruz fakat uyum
saglamiyorlar. Su an etkisiz bir sekilde bekliyorlar.” seklindeki goriisii ile gdgmen Ogrencilerin kendi
kiiltiirel kimliklerini gizleme yoluyla uyum sagladiklarini ifade etmistir.

Gogmen Ogrencilerin  yerel kiiltiir ile uyum siireglerinin kolaylagtirilmasina yonelik
ogretmenlerin gorisleri incelendiginde genellikle ¢alisma yapmadiklar1 (f=17) ¢alisma yapanlarin ise
egitim 6gretim yil1 baginda uygulanan oryantasyon egitimine (f=5) dikkat ¢ektikleri gozlenmektedir.
Calisma yapman dgretmenler bu durumu cesitli sekillerde ifade etmektedir. Ornegin KD6 “Gigmen
ogrencilerin uyum saglamasi benim sorumlulugum degil. Okul ydnetiminin planlamast gerekir.
Hiikiimet bu kisileri kabul ederken uyum sorununu da goz éniinde bulundurmaliydi.” seklindeki gorisii
ile sorumlulugun kendisinde olmadigini belirtmigtir. KI7 gd¢men &grencilerin uyumu konusunda
sorumlulugun toplumda oldugunu dikkat ¢cekerek “Hocam toplumsal uyum icin okul veya égretmen bir
sey yapamaz. Mahallesinde dislandigi siirece bu kisiler okul istedigi kadar ¢aba gostersin bir sey olmaz.
Once mahallesinde kabul gérmeli ki uyum saglamaya baslasin.” seklinde goriis belirtmistir. KR1 ise
“Gogmen ogrenciler ile ilgili ekstra bir ¢calisma yapmiyorum fakat sene basinda sinif 6gretmeni olarak
swifimiz, okulumuz, mahalle ve il hakkinda bilgiler verip buradaki yasam iizerine bir haftalik ¢alisma
yapwyoruz.” egitim O0gretim yili basindaki oryantasyon egitimine dikkat ¢ekmistir. KS3 bu konuda
“Bizim ogrenciler ile gogmen 6grenciler zaten benzer dzelliklerde dolayisiyla okulun ilk haftalar: ve
donem sonu donem bast gibi zamanlarda oyunlar oynuyoruz. Bu oyunlar sayesinde arkadaslik iliskileri
ilerliyor. Okuldan sonra da birlikte oyun oynamaya devam ediyorlar." goriisii ile oyun aracilig: ile
Ogrencilerin uyum ve kaynasmasina dikkat ¢ekmistir. K14 uyum dil araciligi ile olacagina dikkat ¢ekerek
“Bu ogrencilerin uyum saglamasi icin once dil 6grenmeleri gerek. Okulumuzda dil hazirlik siniflari var.
Gogmen ogrencilere sinif ogretmenleri Tiirkge ogretiyor. Bu sayede kiiltiirel aktarim da yapiliyor.”
seklinde goris belirtmistir.

Gogmen Ogrencileri tanima, ge¢migini, ilgi alanlarint ve degerlerini 6grenme noktasinda
ogretmenlerin genellikle 6grenci tanima formu (f=15) kullandig diger bityiik gogunlugun ise bir ¢alisma
yapmadigi (f=5) gozlenmektedir. KI6 “Ogrencilerin bilgileri her sene basinda form araciligi ile aliriz.
Daha sonra zamanlar 6grenciyi tamriz zaten. Benim sahsi olarak dersine girdigim égrencilerin tiimiinii
tamimam 1 ayimi alyor.” seklindeki goriisii ile 6grenci bilgi formu araciligr ile 6grenci bilgilerini
aldigin1 belirtmektedir. Bununla birlikte KR6 “Tiim dgrencilerin tiim ozelliklerini, becerilerini ve
gecmisini bilmemiz imkdnsiz. Bu nedenle cesitli araglar yardimiyla ogrencilere ait genel bilgileri
almamiz yetiyor. Bu formu rehberlik servisi génderiyor zaten. Ailesinin bilgileri, hastalik veya
ameliyatlar, acil durum bilgileri, kardes sayisi, gelir seviyesi, aile bilgileri vs oluyor bu formda.”
goriisii ile yine Ogrenci tanima formuna dikkat ¢ekmektedir. KS3 ise farkli bir yontem belirterek
“Ogrencileri sinif ortaminda tammak olduk¢a zor hocam. Ciinkii cocuk simifia farkl evde farkli o
nedenle ev ziyareti yapmaya ¢alisiyorum. Onceden haber génderiyoruz. Idareci ve rehberlik 6gretmeni
ile sene icinde diizenli gidiyoruz. Béylece ogrencileri tamnus onlar hakkinda fikir edinmis oluyoruz.”
goriisii ile ev ziyaretlerine dikkat ¢ekmistir. KD2 ise farkli bir goriis ile “Ogretmen olarak gorevimin
sadece ogretmek olduguna inanmaya basladim. Ogrenciler iizerindeki etkimiz giderek azaliyor. Bu
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nedenle ancak sorunlu égrenci olursa veya dikkatimi ¢eken ogrenci olursa o zaman rehberlik servisi ile
goriiserek ondan bilgi aliyorum.” seklinde rehberlik servisinden bilgi aldigini ifade etmektedir.

Egitim Ogretim Siirecine Yonelik Bulgular

Ogretmenlerin, gd¢men ogrencilere yonelik egitim Ogretim siirecinde gergeklestirdikleri
gocmen Ogrencilerle iletisim kurma, go¢men Ogrencinin sif i¢i etkilesimini artirma, akademik
gelisimini destekleme ve gdogmen 6grencinin oldugu bir siniftaki egitim Ogretim siirecine yonelik
goriigleri Tablo 3’°te verilmistir.

Tablo 3. Ogretmenlerin egitim 6gretim siirecine yonelik goriisleri

Tema Alt tema Kod Frekans (f)
Egitim Smif  i¢ci  Soru cevap 14
Ogretim stireci  iletisim Ders ici etkinlik 7
Oyun 3
Rol yapma 2
Simf  i¢i Ders ici etkinlik 16
etkilesim Oyun 5
Ortak calisma 4
Akademik  Caligma yapmiyorum 16
calismalar  Ek ¢aligma 8
Olmast Miifredat degistirme 8
istenen Uzun dénemli ¢alisma 6
egitim Dil dgretimi 6
Ogretim Farkli okullarda 6gretim 4
Surecl

Tablo 3’te 6gretmenlerin egitim 6gretim siirecine yonelik sinif igi iletisim, sinif i¢i etkilegim,
akademik calismalar ve hedeflenen egitim 6gretim siirecine yonelik kodlar yer almaktadir. Ogretmenler,
gocmen Sgrencilerin simif i¢i iletigimi ile ilgili olarak en ¢ok soru cevap etkinligi yaptiklarini ve ders i¢i
etkinlikler ile desteklediklerini belirtmektedir. Siif'i¢i iletisim ile ilgili KS2 “Gdog¢men dgrencileri derse
katmak icin ozel bir cabam yok. Ders esnasinda soru cevap yaparken katiliyorlar.” goriisii ile soru cevap
yontemine dikkat ¢ekmektedir. Bu yontem ayn1 zamanda diger 6gretmenler gibi KR2 tarafindan da
belirtilmistir. KR2 “Tiim 6grencilere esit haklar dogrultusunda yaklagmak igin diger égrenciler gibi
derste iletisim kuruyorlar. Ornegin soru soruyorum onlardan cevap gelirse onlar da cevap veriyor.
Ayrim yapmiyorum.” gériisiinii belirtmistir. KD1’de “Ogretmenin sumf igi iletisimi genellikle soru
sormak, tartismak veya arastirmak tizere oluyor. Dolayisiyla gégmen 6grenciler de bu iletisime katilmak
icin soz alyorlar.” gorisi ile soru cevap yonteminin siif igi iletisimde kullanildigi koduna katki
saglamistir. Diger yiiksek frekansli kod olan ders ici etkinlik igin ise KI5 “Ogrencilerin simf i¢i iletisimi
ders swrasinda gergeklestirdigimiz etkinliklerde gergeklesiyor. Gogmen d8renciler de akademik olarak
bu sekilde iletisime gegiyor. Bunun disinda diger dgrenciler ile teneffiiste zaten birlikteler.” goriisii ile
ders ici etkinliklerde dgrencilerin iletisime gectigini belirtmistir. KI3 ise “Swnif i¢i iletisim dersteki tim
calismalar aracilig ile saglaniyor. Gé¢men 6grencilerin iletigimi igin ayrica bir ¢alisma yapmiyorum.
Zaten béoyle bir ¢calisma onlara ayrimcilik olur.” goriisii ile ders igi etkinliklere dikkat ¢ekmektedir. KD3
iletisim konusunda oyunun giiciine dikkat ¢ekerek “Ingilizce dilinde iletisim olduk¢a onemlidir. Bu
iletisimi saglamak icin siirekli oyunlar oynariz. Ders icinde oynadigimiz bu oyunlar ile go¢men
ogrencilerin iletisimi de artiyor.” gorlsiini belirtmistir. Farkli bir yontem kullanan KS1 ise
“Derslerimizle ilgili anlattigimiz her konuyu mutlaka yaratici drama ile tekrar ederiz. Bu hem eglenceli
hem de pekistirici oluyor. Bu tarz ¢alismalar ogrenciler arasindaki iletisimi de artirtyor.” goriist ile rol
yapma seklinde iletisim sagladigina deginmektedir.

Gogmen ogrencilerin sinif i¢i etkilesimini saglamak icin ise daha ¢ok ders igi etkinliklerin
kullanildig1 goézlenmektedir. Bu durumu KI2 “Ders kitaplarimin en giizel yam etkinliklere bol bol
ornekler vermesi. Bu ornekler ogrencilerin birbirleri ile kaynasmasini sagliyor.” gorisi ile ders ici
gerceklestirilen etkinliklere dikkat ¢ekmektedir. KDS5 de ayni koda ekleme yaparak “Derste yapilan tiim
her sey ogrencilerin kaynasmasint saglar. Kaynastirma 6grenciler icin de bir sey yapmiyoruz mesela.
Dersteki yapilanlar yeter.” goriisiinii belirtmistir. KR3 ise “Internetten buldugum cesitli etkinlik
kagitlart ¢ok ise yartyor. Ogrenciler bu etkinlik kagitlarini yapmak icin dersi dikkatli bir sekilde
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dinliyor. Etkinlik kagitlarin derste dagitinca etkilesim de saglaniyor.” goriisii ile ders igi etkinliklerin
dikkatine vurgu yapmaktadir. KR4 bu durumu ilkokul diizeyindeki okula uygun bir sekilde vurgulayarak
“Ilkokul ¢aginda ogrenciler icin en onemli sey oyundur. Gogmen Ogrencilerin araya karismasini
sagladigimda birbirlerine kaynagip gidiyorlar.” goriisi ile oyuna vurgu yapmistir. KD4 ise farkli bir
bakis acis1 ile “Ogrencilerin birbirlerine kaynasmast, etkilesiminin artmast icin en énemli faktor takim
olmalaridr. Takim haline ¢alistiklar: siirece ayrisma ¢ikmaz. Gogmen ogrencileri sinif iginde olusan
takimlara kattigimizda sorunsuz bir sekilde oyunu siirdiiriiyorlar. Ortak bir amaglart olmali bu yeterli.”
goriisii ile ortak ¢aligmalara ve takim olmaya vurgu yapmaktadir. Benzer goriis KRS ten de “Ogrencileri
cesitli proje calismalart ile ortak calismaya itivorum. Is birligi yaptiklarinda sorun kalmiyor. Mecburen
iletigim, etkilesim ve kaynasma saglaniyor.” seklinde ortak caligmaya yonelik gelmistir.

Gogmen Ogrencilerin  akademik gelisimi icin yaptiklarn c¢aligmalar sorgulandiginda
ogretmenlerin genellikle farkli/6zel bir ¢aligma yapmadiklar1 gézlenmektedir. Calisma yapmiyorum
diyen ogretmenlerden KD3 “Gogmen dgrencilerin basarilt olmast igin onlara yonelik bir ¢alisma
yapmiyorum.” seklinde goriis belirtmistir. Bununla birlikte KD1 “Tiim odgrenciler benzer sekilde
ilerledigi icin farkli bir ¢alisma yapma ihtiyaci hissetmiyorum." gorisii ile gdcmen 6grencilere 6zel
akademik bir ¢calisma yapmadigini belirtmektedir. Farkli bir goriis ise KR5’ten “Gégmen dgrenciler
genellikle dil problemi ile geldikleri i¢in dil problemini asmadan baska bir ¢calisma yapamiyoruz. Dil
problemi olmayan ogrenciler icin belki bir seyler yapilabilir.” seklinde dil problemine dikkat ¢ekerek
gelmistir. Gogmen 6grencilere yonelik ¢alisma yapan Ogretmenler ise bu durumu su sekilde ifade
etmistir: “Gogmen ogrenciler bagari yoniinden ¢ok zayiflar bunu agmak icin bazen basitten zora sorular
hazirlayip onlart veriyorum. Sinavda farkly sorular sormaya g¢alistyorum. Bazen onlarin dilinde
etkinlikler bulmaya ¢alistyorum. Ugrastirryor ama giin sonunda iyi geliyor.” (KIS5). KS4 ise
calismalarim “Ogrencilerin basarili olabilmesi icin elimden geleni yapmaya calisiyorum. Deneysel
calismalar 6n planda oldugu igin genellikle video izlemeleri onlarin anlamalarim kolaylastirtyor. Evet
karmasik sorulart ¢ozemiyorlar ama bence konuyu anlamalart yeterli.” seklinde ifade etmistir.

Gogmen dgrencilerin bulundugu ideal sinif ile ilgili goriisleri alinan 6gretmenler agirlikli olarak
farkli bir miifredata vurgu yapmustir. KD2 “Kendi dgrencilerimiz matematigi anlamakta zorlaniyorlar.
Gogmen 6grenciler nasil anlasin! Ders programini degistirmek gerek bu ogrenciler icin. Belki yilda bir
iki konu islenmeli ama adim adim ilerlemeli.” goriisi ile egitim Ogretim miifredatinin degismesi
gerektigine deginmektedir. KR4 ise “Hem ogrenciler farkl diyoruz hem de digerleri ile ayni ortama
aloruz. Ikisinin 6grenme hizlart o kadar farkl ki. Birisi latin harflere alisik mesela digeri farsca
biliyor. Nasil égrenebilir ki ayni hizda. Gégmenlere uygun miifredat hazirlanmalr éncelikle.” goriisii ile
diller arasindaki farkin 6grenme hizina etkisi nedeniyle miifredat degisimine dikkat cekmektedir. KS4,
“Eger bu ¢ocuklar bu iilkede uzun siire kalacaksa bunlara yavas yavas her seyi ogretmek gerek. Burada
nasil yasayacak hangi kurallara uyacak, neler yasayacak. Bunu kendi ogrencilerimizden farkli olarak
uzun uzun ogretmek gerek. Farkli bir program hazirlayip uzun yilar egitmeliyiz.” gorisii ile farkl bir
miifredat hazirlanmasini ve uzun déneme yayilarak 6grencilerin egitim dgretim siirecinde kalmasini
vurgulamaktadir. K17 “Bu dgrencilerin kitabi, programi farkli olmali. Once dil éSrenmeliler. Bir iki
sene dili akici konusma icin ge¢cmeli. Dili 6grendikten sonra onlara ézel bir program dahilinde topluma
hazirlanmalilar. Bu siire¢ dogal olarak diger ogrencilerden daha uzun sirecektir.” gorisi ile dil
probleminin agilip sonrasinda miifredat degistirme ile uzun dénem c¢alisma yapilmasi gerektigini
vurgulamaktadir. KD6, “Bu gorisiimii biraz garip bulabilirsiniz fakat bence bu ogrenciler hig
karistirdmadan farkli okullara alvmip orada giizelce egitilip sonrasinda bizim ogrencilerle ayni ortama
alinmali. Disiplin sorunlarimin ¢ogu bu égrenciler yiiziinden ortaya ¢ikiyor. Kendi aralarinda béyle
sorunlar da olmaz.” goriisii ile daha farkli bir ideal siire¢ ¢izmistir. Farkli okul goriisii KR2 tarafindan
da “Nasil ki dil 6grenmek isteyenler icin farkh boliimler, okullar agiliyor, hafizlik icin imam hatip
okullarina génderiliyorsa bunlar igin de farkli okullar olusturulmali. Go¢gmen 6grenciler gocmen okulu
gibi bir isimdeki okula gonderilmeli. Belirli bir siire egitim aldiktan ve basarili olduktan sonra diger
okullara gecis yapabilirler.” seklinde vurgulanmistir.

Mesleki Gelisim Siirecine Yonelik Bulgular
Ogretmenlerin gdgmen ogrencilere yonelik aldigi egitimler, mesleki gelisim stirecindeki
ihtiyaglar1 ve bu ihtiyaglarini giderme desteklerine yonelik tema ve kodlar Tablo 4’te verilmistir.
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Tablo 4. Ogretmenlerin mesleki gelisim siirecine yonelik goriisleri

Tema Alt Tema Kod Frekans (f)
Mesleki Geligim Egitim alip Almadim 20
almama durumu Aldim 4
Alinan egitimler Hizmetigi egitim 4
Diger egitim kurumlar 1
Mesleki  gelisim  Sinif yonetimi 16
ihtiyaglari Materyal hazirlama 15
Olgme degerlendirme 10
Ogrenciyi tanima 3
Mesleki  gelisim  Ziimre destegi 13
destekleri Cevrimigi ortam 12
Meslektas destegi 4

Tablo 4’te 6gretmenlerin mesleki gelisim siireclerine yonelik goriisleri ifade eden kodlar yer
almaktadir. Ogretmenlerin biiyiik bir ¢ogunlugu gégmen dgrencilere yonelik bir egitim almadigini
belirtmektedir. Go¢gmen 6grencilere yonelik bir egitim alan 6gretmenler ise genellikle hizmetigi egitim
seklinde egitim alirken diger egitim kurumlarindan egitim alan 6gretmen de bulunmaktadir. Hizmetigi
egitim alan 6gretmenler degerler egitimi, kapsayici egitim Suriyeli 6grencilere yonelik sinif yonetimi
egitimlerine katilirken diger egitim kurumlarindan egitim alan 6gretmen ise kalkinma ajansinin teknik
destek kapsamindaki gogmen 6grencilere yonelik iletisim egitiminden yararlanmisgtir.

Ogretmenlerin mesleki gelisim siireci ile ilgili olarak en ¢ok ihtiya¢ duyduklar1 konu olarak simif
yonetimi (f=16) ve materyal hazirlama (f=15) gelirken bu konulara yakin agirlikta Olgme ve
degerlendirme (f=10) 6n plana ¢ikmistir. Cok az bir sayida ise d6grenciyi tanima (f=3) koduna vurgu
yapilmistir. KR2, “Gogmen 6grencilerle ilk yilimda ¢ok zorluk ¢ektim. Ne yapacagimi hi¢ bilmiyordum
ve ben de gormezden geldim. Simdi anlryorum ki sinifta nasil ders igleyecegim, onlara uygun dersi nasil
diizenleyecegimi, suf icindeki dengeyi nasil kuracagimi veya onlara nasil sorular hazirlayacagimi
bilmedigim igin boyle davranmisim.” gorisl ile simif yonetimine, materyal gelistirmeye ve Olgme
degerlendirmeye dikkat cekmektedir. KR4 ise “Go¢cmen dgrenciler okula geldiginde ilk olarak onlarin
ailesi ile goriismek isterim. Bazilarmmin ailesi Tiirkge bilmiyor. Terciiman kullaniyoruz. Ailesinden
ogrenci hakkinda bir seyler 6grendikten sonra dersi ona gore diizenliyorum. Aslinda ogrenci hakkinda
neyi 6grenmem gerekiyor ona ¢ok iyi karar vermeliyim.” gorisii ile 6grenci tanima stirecindeki mesleki
ihtiyacina vurgu yapmaktadir. KI5 “Okul idaremiz bu konuda ¢ok faydasiz. Elinden bir sey gelmiyor. O
nedenle kendi igimizi kendimiz ¢éziiyoruz. Okuldaki Tunuslu 6grencim Misirli 6grencimin séylediklerini
tercime ediyor bana. Bu kadar koti bir ortamdayim. Ogrencinin ne istedigi ne diisiindiigii, sinif
icerisinde ne durumda oldugu, konulari anlayip anlamadigi ile ilgili hi¢chbir fikrim yok. Kendimi bu
konuda ¢ok eksik goriyorum.” gorlisii ile 6grenciyi tanima ile baslayan ve simif i¢i ve simif disindaki
egitim 6gretim siireclerine vurgu yapmaktadir. KD5 ise bu konudaki goriislerini “Sinifa girdigimizde
zaten ezilmis biiziilmiis bir sekilde en arkada oturuyorlar. Neredeyse hi¢ konusmuyorlar. Sinif icinde
nasil konusturacagimi, dersi daha iyi anlamasi igin neler yapmam gerektigini anlayamiyorum. Sinav
esnasinda Google Translate ile bazen sinav kagidint onun diline ¢evirmeye ¢alistyorum ama Tiirkge ye
ozgii bir dili onun diline ¢evirerek bile yaptiramiyorum.” seklinde belirterek sinif yonetimi, materyal
hazirlama ve 6lgme degerlendirme siirecine vurgu yapmustir.

Ogretmenler belirttikleri mesleki ihtiyaglar ile ilgili olarak genellikle ziimre 6gretmenlerinden
(f=13) ve cevrimici ortamdan (f=12) destek aldiklarini belirtmektedir. Kii¢iik bir sayida ise meslektas
destegi (f=4) koduna yonelik goriis belirtilmistir. Ogretmenlerden KS1 “Bu tarz ihtiyaglarimizi
genellikle okulda diger Fen Bilimleri 6gretmenleri ile gideriyoruz. Bir elin nesi var iki elin sesi var
hesabi. Yasadigimiz sorunu veya ihtiyaci belirttigimizde bir ¢oziim yolu bulunuyor. Eger bu sekilde
bulamazsam Facebook gruplarina yaziyorum.” gorlsi ile ziimre Ogretmenlerin desteginden ve
cevrimici ortamlardan aldig1 destekleri belirtmektedir. KIS, “Hissettigim ihtiyaclar: okul idaresi ile veya
rehberlik servisi ile paylassaniz da sorun ¢oziilmiiyor. Whatsapp veya Telegram gruplarina tiyeyim.
Facebook gruplart da var. Bunlardan birisi mutlaka ihtiyact gideriyor. Bizim bransta olsun ya da
olmasin tiim 6gretmenlerin yazdigimiz konuya ilgi gostermesi de giizel ayrica.” goriisii ile ¢evrimici
ortamdan aldig1 destege ve meslektas destegine dikkat ¢ekmektedir. KD3, “Hocam artik her sey
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internette. Bir sey oldugunda Google amca sag olsun hemen ¢oziim buluyor. Ne ariyorsan var. Hig
tamimadigin birisi sana ¢oziim iiretiyor. Ogretmenler internette ¢ok aktif.” goriisii ile ¢evrimigi
ortamlara ve bu ortamlardaki meslektas destegine dikkat ¢gekmektedir.

Empatik Diisiinmeye Yonelik ve Diger Bulgular
Ogretmenlerin empatik diisiinmeye yonelik ve goriismeler esnasinda karsilasilan diger goriislere
yOnelik tema ve kodlar Tablo 5’te verilmistir.

Tablo 5. Ogretmenlerin empatik diisiince ve diger konulardaki goriisleri

Tema Alt tema Kod Frekans (f)
Empatik diisinme Empatik diigiinme Ayrimcilik yapilmamast 20
ve diger konular Dil 6grenme kolayligi 10
Mobbing 5
Diger konular Oneriler 5
Sorunlar 4

Ogretmenlerin, gdgmen dgrenci olarak kendi cocuklarmin yurt disina ¢ikmasi durumunda karsi
tilke 6gretmenlerinden beklentileri incelendiginde en ¢ok ayrimcilik yapilmamasi ve sonrasinda ise dil
ogrenme kolaylig1 saglanmasi yoniinde goriis belirtmislerdir. KR4, “Ben ¢ocugumun yurt disinda
okumasini istemem. Fakat simdiki gen¢ler bunu yapmak istiyor. Eger giderse yurt disinda farkli bir
muamele gormesini istemem. Ayrica dil ogrenmek igin gitmek isteyenler var onlarin kolayca dil
ogrenebilmesi i¢in gerekli kolayligin saglanmasin isterdim.” gorisii ile ayrimcilik yapilmamasi ve dil
ogrenme kolaylig1 saglanmasina dikkat ¢cekmistir. KR6, “Yabanci dil 6gretmenlerinin ve ogrencilerinin
hayalidir yurt disinda okumak veya yasamak fakat bu goriindiigii kadar kolay degildir. Genellikle aynt
imkanlardan yararlanamazsimiz. Mutlaka sizi farkly goriirler. Ayrica aksan, telaffuz ve konusma
tarzinizdan sizin yabanci oldugunuz ¢ok net anlasilir. Orada kaldik¢a bu sorunlar yavas yavag ¢oziilse
de kisa siireli ziyaretlerde farkli oldugunuz ortaya ¢ikar.” gorisii ile 6grencilerin ayrimcilifa maruz
kalabilecekleri ve dil 6grenme konusunda zorluk yasayabileceklerini belirtmektedir. KI5 ise
kiiresellesme ile olaya yaklasarak “Artik diinya kiiiiliiyor. Herkesin herkesten haberi var. Her ne kadar
yurt disina ¢itkmasin tilkesinde egitim gorsiin deseniz de ¢ikabilir. Oraya gittiginde, burada oldugu gibi
yerel vatandaslardan baski gorebilir. Hayatinda zorluk yasatabilivler. Fakat dili 6grenmesi ve alismasi
ile bu sorun ortadan kalkacaktir.” goriisiinii belirtmistir. Bu goriisle de KI5 mobbing ve dil 6grenme
konularma vurgu yapmaktadir. KD3 bir deneyimden yola ¢ikarak “Yakin bir akrabam Makedonya’da
iiniversite okudu. Once hazirlik simfi olarak dil 6grendiler sonrasinda ise egitime basladilar. Halkin
cogu Tiirklere aligkin olmasina ragmen kiralarda ve harcamalarda fazla iicret almaya ¢aligtilar. Bu her
tilkede yasana dogal bir durumdur.” gorisi ile ayrimcilik yapilmasina dikkat gekmektedir.

Goriismeler esnasinda gogmen Ogrenciler ile ilgili 6gretmenlerin Onerileri (f=5) ile ortaya
koyduklar1 sorunlar (f=4) ise farkli bir tema olarak degerlendirilmistir. Oneri noktasinda katilimcilardan
KR2, “Gogmenlerle ilgili bir politika veya gelecege yonelik bir planlama oldugunu sanmiyorum. Tam
saglik, egitim gibi 6nemli sistemleri ¢calisir hale getirmistik ki gocmenler ile sistemler ¢cékmeye basladi.
Bu konuda bence ilk olarak bir politika belirlenmesi gerekir.” goriisii ile egitim politikalarinda
gocmenler ile ilgili galigmalarin yapilmasi gerektigini énermektedir. KS1 ise “G6c¢menlerin bu kadar
serbest bir sekilde iilkeye alinmamasi gerekiyordu. Evet her iilke gé¢cmenleri icerisine alyyor fakat
kontrollii olarak gergeklesen bir durum. Bizim acilen kontrol altina alip gogmenlerle ilgili bir planlama
yapmamiz gerekiyor. 5-10 yil sonra bu ¢ocuklar ne yapacak sorusunun cevabi verilmeli.” goriisi ile
planlama o6nerisinde bulunmaktadir. KI7 ise okul igerisinde bir oneri getirerek “Okula kabul edilen
ogrencinin dil ogrenmesi ve dilde yeterli oldugunu sinavla géstermesi gerek. Sonrasinda ise kurallarin
¢ok net olmasi lazim. Okullardaki disiplin kurullart bile yabanci uyruklu 6grencilere ses ¢ikarmiyor.”
goriisii ile dil 6gretimi ve pozitif ayrimciligin énlenmesi yoniinde oneriler getirmektedir. Buna karsin
KD1, “Swmifimda sorun yasadigim ogrenciler genellikle yabanci uyruklu ogrenciler oluyor. Ders
calismiyorlar, édev yapmiyorlar, bir beklentileri yok. Sinif diizenini ve ogrencilerin ahlakini siirekli
tehdit ediyorlar. Disiplinsiz davramisiar: sanki odiillendiriliyor.” goriisii ile disiplin sorunlart ile
akademik sorunlara dikkat c¢ekmektedir. KI1 ise “Gogmen Jgrencilerin iilkeye yiik oldugunu
diisiiniiyorum. Suriye, Irak ve Iran gibi iilkelerden gé¢men kabul etmek kiiltiirel ve ekonomik olarak
tilkemizi yipratiyor. Diger iilkeler gibi yaparak bu iilke vatandaglarin sumirlandirmali sosyo-kilturel ve
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ekonomik olarak giiclii iilkelerden kisilerin gelmesini saglamaliyiz. Ulkemizdeki siginmact sayis
arttik¢a beyin gogii daha fazla yasanmakta.” gorisii ile kiiltiirel bozulmaya dikkat ¢ekmis ve beyin gocii
sorunu dile getirmektedir.

SONUC TARTISMA VE ONERILER

Ogretmenlerin, kiiltiirel farklilklarin oldugu siniflardaki mesleki gelisim siireglerine yonelik
arastirmada ilk olarak 6grencinin gegmisi hakkinda bilgi sahibi olma durumu incelenmistir. Kiiltiirel
farkliliklarin oldugu siniflarda uygulanmasi 6nerilen felsefi yaklagimin kiiltiirel degerlere duyarli egitim
olmasi (Saridag ve Nayir, 2020) nedeniyle kiiltiirel degerlere duyarli 6gretimin ilk basamagi olan 6grenci
gecmisi hakkinda bilgi sahibi olma (Gay, 2002) konusundaki goriisler alinmustir. Ogretmen goriisleri
kapsaminda 6grencilerin kiiltlirel farkliliklara uyum saglamakta zorlandiklar1 veya uyum sagladiklar
gorilisii yakin olarak verilmistir. Bunun nedenleri arasinda okulun bulundugu bélge, okuldaki diger
ogrencilerin durumu, yabanci uyruklu 6grencinin iilkesi etkili olabilir. Tiirkiye’de yapilan bir ¢alismada
da (Saritas vd., 2016) Iran, Irak ve Afganistan’dan gelen grencilerin Suriyeli dgrencilere gore daha
cabuk uyum sagladig1 ve sorun yasamadigi bulgusu elde edilmistir. Bagka bir calismada da 6grencinin
geldigi bolgeye gore uyumu olumlu ya da olumsuz etkileyebilecegi bulgusu elde edilmistir (Pirliyev,
2010). Ogretmenler, yabanci uyruklu dgrencilerin yerel kiiltiir ile uyum saglamasi igin yaptiklari
caligmalar incelendiginde ise yogunluklu olarak herhangi bir ¢alisma yapmadiklari gézlenmektedir.
Bunun nedenleri arasinda diger bir calisma bulgularinda da ortaya c¢ikan (Tualaulelei, 2021) ilk
karsilagma sonucu sok olma da olabilir. Ayn1 zamanda 6gretmenlerin yabanct uyruklu 6grencileri
gormezden geldikleri, sinif igerisindeki ¢okkiiltiirlii yapiya hi¢ deginmedigi bulgusu da elde edilmistir
(Nayir, Taskin, 2020). Ogretmenler kiiltiirel farkliliga sahip grencilere yonelik nasil bir ¢aligma
yapmalar1 gerektigini bilmemektedir. Buna karsin ¢alismalar ¢esitli kiiltiirel etkinliklerin 6grenciyi
tamima ve kiiltiirel uyum icin etkili olabilecegini 6nermektedir (Takir ve Ozerem, 2019). Ogretmen
goriisleri arasinda yer alan oryantasyon egitiminin de okullarda uygulanmasinin zorunlu hale getirilmesi
onerilmektedir (Simsir ve Dilmag, 2018; Takir ve Ozerem, 2019). Ogrenci hakkinda bilgi edinme amagh
yapilan galismalar arasinda en yogun olarak bilgi formu kullamldig1 gozlenmektedir. ilgili literatiir
incelendiginde ise aile ziyaretlerinin, aile gériismelerinin, cesitli etkinliklerin yapilmasi 6nerilmektedir
(Bond, 2017). Ogrenci gecmisi ile ilgili dgretmenlerin 6grenciyi tamima ve ogrencinin uyum
saglamasina yonelik bir ¢alisma yapmamalari 6nemli bir sorundur.

Ogretmenler, genellikle simif ici iletisimi artirmak i¢in soru cevap yontemini ve etkilesimi artirmak
icin ders igi etkinlikleri kullanmaktadir. Soru cevap yontemi ile ders i¢i etkinlikler 6gretmenlerin sinif
icerisinde gerceklestirdikleri rutin uygulamalardir. Kiiltiirel farkliliklara sahip Ogrencilere yonelik
herhangi bir uygulama yapilmamasi da O6gretmen goriisleri igerisinde gozlenmektedir. Halbuki
ogretmenin kiiltiirel farkliliklarm oldugu siniflardaki rolii daha 6nemlidir. Ogretmenlerin, kiiltiirel
farkliliklara sahip Ogrencilerle ¢alisma yeterliklerine sahip olmasi gerekir (Bubolar, 2020). Bazi
caligmalarda oOgretmenlerin ve okul yoneticilerinin sinif igerisinde bu Ogrencilere yonelik farkl
etkinlikler yapilmasi gerektigi/yapildigi goriisii elde edilmistir (Yurdakul ve Tok, 2018). iletisim ve
etkilesim yoOniinden bir c¢alisma yapmayan &gretmenler akademik yonden de farkli bir calisma
yapmamaktadir. Kiiltiirel degerlere duyarli 06gretim kapsaminda kiiltiirel farkliliklara sahip
ogrencilerden yiiksek akademik beklenti igerisinde olmak gerekir (Gay, 2013). Ogretmenler, higbir
akademik c¢aligma igerisinde olmamasina ragmen ¢izdikleri ideal egitim 6gretim ortamu igin farkli
mifredatta, uzun doénemli ve dil problemi olmadan calismayi isaret etmislerdir. Bu noktada
ogretmenlerin akademik basariy1 artirmak icin bir ¢aligma yapmama nedenleri miifredatin kiiltiirel
farkliliklara sahip Ogrencilere uygun olmamasi ve yerel kiiltiirdeki Ogrenciler ile ayni hizda
o6grenmemeleri olabilir.

Kiiltiirel degerlere duyarli 6gretim i¢in miifredati degistirmek gerekliligi bilindigi gibi ayn1 zamanda
ogretmenleri de gesitli egitimlerle mufredata ve 6grencilere hazirlamak gerekir (Villegas ve Lucas,
2002). Fakat goriisme yapilan 6gretmenler kiiltiirel farkliliklara sahip simf ortaminda g¢alismalarina
ragmen bu konuda herhangi bir egitim almadiklarini belirtmiglerdir. Bu durum farkli ¢aligmalarda da
(Imamoglu ve Caliskan, 2017) ortaya ¢ikmustir. Ogretmenler gogmen/miilteci veya kiiltiirel farkliliklara
sahip Ogrencilerle calisirken bu Ogrencilerin egitim Ogretim siirecine yonelik bilgi ve destek
alamamaktadir (Yenilmez ve Copli, 2019). Egitim aldigin1 belirten kiigiik bir grubun ise kapsayici
egitim ad1 altinda verilen egitimden yararlanmistir. MEB tarafindan verilen 10 modilli bu egitimin
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sadece bir modiilii gogmen 6grencilere yonelik bilgi ve beceri gelisimini desteklemektedir (MEB, 2018).
Ogretmenler kiiltiirel farklhiliklara sahip simiflardaki egitim Ogretim siireci ile ilgili cesitli mesleki
ihtiyaglara sahiptir. Bu ihtiyaglar arasinda yogunluklu olarak sinif yonetimi, materyal hazirlama ve
O0lcme degerlendirme siireglerine dikkat ¢ekmislerdir. Bu bulgular farkli ¢alismalarda da kendini
gostermektedir. Cesitli arastirmalar, O6gretmenlerin mesleki gelisim siireclerine etki eden g¢esitli
uygulamalar ile kiiltiirel farkliliklar konusundaki mesleki gelisim ihtiyaglarin1 giderebildiklerini
gostermektedir (Biasutti, Concina, ve Frate, 2019). Gé¢gmen 6grencilerin siif i¢erisindeki durumlari,
dil problemleri nedeniyle konuyu anlamalarindaki zorlugu asmak i¢in somut materyal kullanma
gerekliligi, ders kazanimlar1 elde edip edemedigi veya bireysel plan kapsaminda kazanimlara ulasma
durumu Sgretmenler igin énemli sorunlardandir (Imamoglu ve Caliskan, 2017; Yenilmez ve Copl,
2019). Buna karsin mesleki gelisim siirecinde karsilastiklar1 sorunlara okullarda ziimre destegi ile okul
disinda ise gevrimici ortamlarda ¢dziim aramaktadirlar. Ogretmenlerin cevrimici ortamlarda mesleki
gelisim siirecine katki sagladiklar1 bilinmektedir (Saridas ve Deniz, 2018). Ogretmenler, karsilastiklar:
sorunlarla okul idaresi veya st diizey yoneticilerden destek almak yerine kendi iginde ¢ozumler
uretmektedir.

Ogretmenlerin, kiiltiirel farkliliga sahip 6grencilere yonelik empatik goriisleri incelendiginde ise en
¢ok ayrimcilik yoniinde goriis belirttikleri ilging bir bulgudur. Ogretmenler genellikle arastirmalarda
kiiltiirel farkliliklara sahip Ogrenciler agisinda dil problemlerine dikkat gekerken (Imamoglu ve
Caligkan, 2017; Simsgir ve Dilmag, 2018; Yenilmez ve Coplu, 2019; Yurdakul ve Tok, 2018) bu
arastirmada ayrimcilik konusunda yogunluk olusmustur. Kiiltiirel degerlere duyarli pedagoji tiim
ogrencilerin kapsayici bir bakig agisi ile ele alindigi ve yiiksek bir akademik beklenti igerisinde evrensel
degerlere sahip 6grenciler yetistirmeye isaret eder (Ladson-Billings, 2009). Bu kapsamda dgretmenlerin
kiiltiirel degerlere duyarli egitim 6gretim faaliyetleri 6grenciler arasinda ayrimciligr engelleyecek bir
anlayistir. Ogretmen goriisleri kapsaminda belirtilen &neriler ve sorunlar incelendiginde ise genel
anlamda tiim egitim sistemine miidahale seklinde Oneri ve sorunlar belirtildigi gozlenmektedir. Bu
durum politika yapicilar tarafindan bir ¢alisma beklendiginin gostergesidir. Sistem diizeyinde bir
caligma ile kiiltiirel degerlere duyarh egitim politikalar1 belirlenmeli ve uygulanmalidir (Eres, 2015).
Her ne kadar kiiltiirel degerlere duyarli egitim Tiirkiye i¢in yeni bir konu olsa da (Kotluk ve Kocakaya,
2018) bu felsefi anlayisin egitim sistemi icerisinde uygulanabilir hale gelmesi 6nemli bir gerekliliktir.

Genel olarak incelendiginde 6gretmenlerin dgrencinin gegmisi hakkinda bilgi edinme, egitim
Ogretim siirecini yonetme ve mesleki gelisim siirecinde kiiltiirel degerlere duyarliligi etkin bir sekilde
kullanarak kiiltiirel degerlere duyarli pedagojiyi benimseme noktasindaki eksiklikleri gézlenmektedir.
Bu durum &gretmenlerin de belirttigi gibi gerekli politikalarin belirlenip, finansmanlarin saglanip,
bilimsel ¢aligmalarla geri bildirimler esliginde yiiriitiilmesi sonucu asilabilecek bir durumdur. Bu
noktada arastirma sonuglari kapsaminda; Ogretmenlerin kiiltiirel farkliliklara sahip 6grencilerin
bulundugu siniflarda egitim 6gretim siirecini yonetme konusunda egitim almalari, mesleki gelisim
streclerinin okul idareleri tarafindan desteklenmesi, egitim sisteminin kiiltiirel degerlere duyarli egitim
kapsaminda sekillendirilmesi 6nerilmektedir. Bununla birlikte arastirma her ne kadar Tiirkiye’nin ¢esitli
bolgelerinde gorev yapan ogretmenlerden elde edilen veriler kapsaminda sekillenmis olsa da farkli
ogretmenlerle gergeklesecek cesitli arastirmalar ile de desteklenmesi, kiiltiirel degerlere duyarli egitim
almis Ogretmenlerin siiflarindaki kiiltiirel degerlere duyarli egitim Ogretim uygulamalarinin
incelenmesi ve dgretmenlerin kiiltiirel degerlere duyarliliklariin artirilmas i¢in gerekli ¢alismalarin
yapilmasi Onerilmektedir.
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